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Dear KASELL Members,

In this Autumn Conference, we have set up
a forum for you members to share your
thoughts on the meaning of 'English', which is
our common concern. We chose the theme of
“English in Korean Society.” It is due to our
judgment that the time has come to approach
the overall study and education of English
holistically in its social and historical context
in which we live.

On behalf of all members, I would like to
express my Sincere gratitude to the two
invited speakers, Profs. James F. D'Angelo and
o] & for their willing acceptance of our
invitation: to Prof. AXj& and the other 24
paper presenters; to Profs. ©0]Xd35} and Y%,
for organizing the workshops, and the 8
presenters therein, and to the 8 moderators
including Prof. -8-730f.

[ also thank sincerely the Korea Institute for
Curriculum & Evaluation and Prof. 324
(Dean, College of Educ., HYU), who have been
willing to financially support this Conference,
and also to Prof. Z2d<d (Chair, Dept. English
Educ.) and other colleagues, and to Ms. ZJA1Y
and other Conference staff.

In order to organize this Conference, Vice
Presidents 71X (Organizing Chair) and ¥873<
(Program Chair), Research Directors &ZHf, A
A, 72919 and ©o]+%, and all the other
executive directors did not spare their efforts.
Thank you very much.

Through these academic efforts and you
present members’ interest, participation, and
endeavors, KASELL will surely proper more
democratically and contribute to the
advancement of English-related academic
studies and education in our country. Today, I
hope you will enjoy this festa of English
linguistics and education. Thank you.

2017. 10. 21.

OIAIHE (/4 5) uiat AHN S.-H. Gyemyong
st o]sts] 3]AF President, KASELL
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Applying the ‘WE Enterprise’ to Expanding Circle ELT
James D’Angelo, Ph.D.

This paper outlines the major accomplishments of the pluricentric paradigms of world Englishes, EIL, and
ELF, and their relevance to new, less-nativist critical approaches to English language pedagogy. More
specifically, the paper recommends that for universities in the Kachruvian ‘Expanding Circle’—contexts
which were never colonized by Britain or the United States—to compete in the field of global higher
education, we must develop an approach to English teaching which goes beyond a traditional 4-skills
mentality. We must begin to implement English as a medium of instruction (EMI) programs at our local
institutions, in order to provide a platform for our students to interact with those from all over the world. This
is not possible for all proficiency level of students. Hence, the paper recommends creating separate ‘normal’
and ‘honors’ tracks. Yet in both cases, the curriculum should be informed by important insights from the
‘WE Enterprise’.

INTRODUCTION

Pluralistic approaches to English have become more widely known and researched since the
emergence of the Kachruvian world Englishes (WE) model in the mid-1980s. WE paved the way
to critically challenge a native-speakerist view of English, and subsequently, the paradigms of
English as an International Language' (EIL) and English as a Lingua Franca (ELF) have shown
concrete ways in which a more realistic view of the global use, and multilingual users, of English
can inform pedagogy. The application of these theories goes beyond language study, to higher
education in general. Especially important, in the growing field of ELF, is the view that
university students in countries where English is not a native or official/second language, should
be viewed as Users of English rather than Learners (Mauranen 2012). This argument is
evidenced by the increasing globalization of universities worldwide, many of these in Expanding
Circle contexts such as Austria, Finland, Italy, Korea, and Japan, where students are not studying
English per se but are studying various academic disciplines in English, and lecturers from those
contexts are conducting their classes in English. These universities still offer many courses in the
local mother tongue, but have made a commitment to being part of the global competition to
attract the best minds, and offer a broad range of coursework in the global lingua franca, English.

This paper will investigate the type of curriculum changes needed to both prepare expanding
circle students to enter such globally-minded universities on exchange, and also how to meet the
needs of exchange students who enter our universities, via offering strong content-oriented EMI
programs. To achieve such a reframing of curricular policy, a critical assessment of the outdated
but still dominant paradigms of ELT (EFL, native speakerism, the communicative method, etc.)
is necessary to increase awareness of how to reform education in Asia and beyond to come into
alignment with the reality of Global Englishes.

"In actuality, EIL work by Larry Smith and others preceded world Englishes, but was less discussed until a recent reinvigoration
of the field by McKay, Sharifian, and Matsuda.
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BACKGROUND

The main focus here is not on details of English language education itself. Rather, it is on how
the “WE Enterprise” (D’Angelo 2015b, Bolton 2012, 2005)—in which English as an
International Language (EIL) and English as a Lingua Franca (ELF) are viewed as related
paradigms under the WE ‘umbrella’—has helped us reframe views on the use of language in
many contexts and domains, including higher education. To summarize the main contributions of
the WE Enterprise (hereafter WEE), it is very helpful to look at Kachru’s ‘Six Myths’ regarding
English (Kachru 2005: 16-18; D’Angelo 2012: 291-292):

Myth 1: The Native Speaker Idealization Myth: the native speaker (usually a white middle class
American) is the only expert of the correct variety.

Myth 2: The Native vs. Non-Native Speaker Interaction Myth: that most Expanding Circle
speakers learn English to interact with Inner Circle idealized native speakers.

Myth 3: The Culture Identity (or Monoculture) Myth: that English is closely connected to British
or American Culture, and that those cultures must be studied as an integral part of learning
English.

Myth 4: The Exocentric Norm Myth: that the model of “correctness” comes from an Inner Circle
variety. It denies the rich creativity of Expanding Circle English in the process of adaptation to
the local context (Y. Kachru 2003).

Myth 5: The Interlanguage Myth: that non Inner Circle varieties are somehow deficient/sub-
standard varieties, falling short of Native Speaker proficiency.

Myth 6: The Cassandra Myth: that the “Balkanization” of English as it spread around the world,
spells the impending doom of the language.

While Kachru’s myths derive from the perspective of the WE paradigm, much of ELF and EIL
research echoes the same potential fallacies in traditional NS-dominated approaches to ELT and
SLA: what Canagarajah refers to as ‘West-based” ELT (Canagarajah 2000). In the EMI-based
international university, the majority of interlocutors will not be native speakers, a native model
of English will not be stressed (Kalocsai 2014), and students and professors from many different
non-native cultural backgrounds will be together using forms of ‘Educated English’ (D’ Angelo
2015b, Kachru 2003, Bamgbose 1982). In such a global context, the depth of one’s knowledge
and preparedness in the field of study, as well as one’s negotiation, accommodation, and meta-
cultural competence skills (Sharifian 2009) will be much more important than native-like
pronunciation and grammatical accuracy based on NS norms.

To further strengthen this argument, WE scholar S.N. Sridhar (D’ Angelo 2011) eloquently lists
off a dozen accomplishments of the WE paradigm (Sridhar 2010):

e WE looks at the sociolinguistic reality of English based on descriptive rather than
prescriptive grammar.

e NNSs outnumber NSs, so NSs can no longer claim ‘ownership’ of ‘standard English.’
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e Where English has some official role in various domains of society: codifiable,
endonormative local standards develop (see Schneider 2007).

e Because English is ‘equidistant’ from all other local languages, such as in India, it
provides a neutral language for all groups.

e The well-documented Outer Circle varieties are now widely recognized as ‘legitimate.’

e The L1 is seen as an asset, rather than a source of ‘interference.” English-knowing
bi/multi-linguals have a language ‘repertoire’ to draw on, and employ code-mixing and
code-switching as a linguistic resource.

e The culture/ethos of IVEs is not Inner Circle, but shows coloring of the local context.

e ‘Tower of Babel’ or ‘Cassandra’ fears that speakers of different IVEs will not be
mutually comprehensible are unproven. Acrolectal/mesolectal speakers of local varieties
succeed in international interactions.

e The educated local variety becomes the classroom model.
e The ‘Kachru ethos’ (Bolton 2005) shows inclusivity/fellowship for all users of English.

e WE proves the value of systemic/functional grammar whereby language changes to fit its
actual uses.

e WE has shown that via bi-/multilingualism English is not a ‘killer language.’

As with Kachru’s myths, Sridhar was outlining his claims with reference to post-colonial Outer
Circle varieties: yet the reference to global sociolinguistic reality, NNSs outnumbering NSs, the
value of L1 and other languages as an asset for plurilingual users, cultural relativity, the
importance of an ‘educated’ English, the importance of a functional view of language, and the
general attitude of ‘inclusivity’ towards all users of English are crucial points in an EIL or ELF-
informed view of language. The usefulness of the “WEE’ concept in which these paradigms are
viewed as closely related and supportive of one another, is clear. While Kachru himself stressed
to S. Mufwene that, “WE is not dependent on English being a global language’ (D’Angelo
2004:31), in today’s increasingly globalized world, English may in fact claim global status.

In the next section I will investigate the endeavors made in the Department of World Englishes
(DWE) at Chukyo University in Nagoya, Japan to prepare our students to deal with and succeed
in a global context.
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PREPARING ‘GLOBALIZED’ STUDENTS

Here, various features of the curriculum of the DWE will be outlined, and looked at from a
realistic perspective: demonstrating the successes and failures we have experienced, as well as
the difficulties of implementing a new curriculum. WE research prior to the reemergence of EIL
and development of ELF rarely looked at higher education’, since in Outer Circle contexts such
as Singapore, India, East Africa, the Philippines, etc. it is assumed that all higher education takes
place in English. There were few WE studies which looked at how to prepare Expanding Circle
students to succeed in the context of greater mobility in higher education fostered by the ease of
border crossing in the E.U., as well as the overall globalization of higher education. Thanks
especially to work in ELF, many new insights can be gained into this phenomenon today
(Mauranen 2012, Bjorkman 2013, Jenkins 2014, Vettorel 2014).

The Department of World Englishes

The DWE was founded in 2002, replacing the former Department of English Language and
Literature. Dean Sanzo Sakai had participated in several summer programs at the East/West
Center in Hawaii that were offered to Japanese and other Asian academics in the 1970s and ‘80s
under the direction of Larry E. Smith. Smith’s early work on English as an International
Language and his collaboration with Braj B. Kachru in the development of the World Englishes
paradigm was of considerable influence in Japan.

In that same year, world Englishes scholar and phonologist Paroo Nihalani, formerly of
National University of Singapore”, spent one year with us as visiting scholar, and through his
influence, we hosted a Workshop in 2003 in which Braj and Yamuna Kachru gave papers, along
with Takao Suzuki (Suzuki 1978), N. Honna (Honna 2008) and other leading figures.” Through
the liaison with these important EIL/WEs scholars, our faculty became aware of the
shortcomings of Native Speaker-ism, and the weakness of the dominant FEikaiwa (English
conversation) model: based on Western influenced TESOL. Thanks to this input, we were able to
envision EMI-based coursework as the path to develop a more practical/desirable ELT. Rather
than native-like proficiency/’fluency’, our goal became to develop ‘Educated Japanese English’:
English that would be more effective in international business and academic settings. We
developed a content-based stream which included classes such as Workshop, 2™ and 3rd year
seminars in English, ‘Language and Culture’, ‘Language Variation’ , ‘New Management Trends’
and ‘Global Economic Trends’.

The program includes 4-skills classes such as Oral Communication, Presentation,
Communicative Writing, and Reading, but our overall focus is different. One of the fundamental
differences is to place less emphasis on grammatical accuracy and error correction, and more
emphasis on developing students communication strategies, negotiation and accommodation
skills, familiarity with English varieties, and ability to discuss wider topics with some degree of
intellectual depth. We attempt to do this in as many classes as possible, although in actuality,
many of the part-time non-Japanese faculty do not have adequate training in the pedagogical
implications of WEE (D’ Angelo 2012, D’ Angelo 2015b).
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There is also a certain lack of critical thinking capabilities and intellectual curiosity in Japanese
students from those tiers of universities below the very top ranks (McVeigh 2002, D’Angelo
2002). This is however a complex issue, since the part-time teachers who prepare students are in
the majority of cases not active researchers, and hence are not inclined to help the students
structure their writing or presentations with use of good academic sources and referencing, a
literature review, or methodology and data analysis.

Specifics of the DWE

Within the context of WEE, it is important for an Expanding Circle context to consider the
overall needs of one’s institution and students. At DWE, the majority of our students wish to use
English in their careers, and Chukyo itself wishes to expand its number of international students.
Planning for this requires an enlightened faculty who see the benefits of content-based
coursework. Even within the DWE, there are faculty members who are resistant to
overemphasizing English, since many students will also be required to be very proficient in
Japanese in their future. As a result, of the 124 credits needed to graduate, 44 must be taken
within the School of Liberal Arts, whose offerings are exclusively in Japanese (D’Angelo 2012).
For our DWE majors, the following classes are offered in English:

- 21 required 1-credit classes in English skills

- The required Singapore Seminar and 15-day study tour

- Introduction to World Englishes class (with some Japanese language support)

- 2™ year seminars on England, the USA, the Philippines, France or Zambia

- Classes in New Management Trends, Global Economic Trends, Language and Culture,
Language Variation

DWE students make significant progress in their TOEIC scores between the first and third year,
with average scores rising from 540 to 620 in the second year, and to 695 in the third year.
Usually several students are over 900, and as many as 20 of'the 96 students per class-year exceed
800. Unfortunately, there are also a significant number of lower level students who remain mired
in the 500s. Of special concern is the low level of reading scores. One possible cause may be that
the reading curriculum currently stresses the concept of ’Extensive Reading’, a very popular
method among NS practitioners, which may promote fluency and automaticity, but does not
prepare students for doing academic work overseas. A DWE student who went on one-year
overseas study in Finland, in content classes in management and intercultural studies, expressed
that the reading program had left him sorely underprepared for the lectures/reading materials he
encountered there. He requested in an e-mail that the reading and first year seminar programs be
more heavily laden with content-based work from the humanities (Nishii 2015).

For one-year overseas study, where the TOEFL is the measuring stick, in 2015 48 students at
Chukyo scored over 500 on the paper-based TOEFL. While not all our students wish to spend a
year overseas, the data reveals that roughly one-third of DWE students have it within their reach
to do a content-based year abroad. If semester abroad students are factored in, in this upcoming
Fall 2017, since our recent reorganization into 3 majors, for the “World Englishes Career Major’,
a remarkable 35 out of 62 2™ year students will be going on semester or one-year study abroad!

5
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While not all students are capable of competing in an overseas EMI program, the numbers
indicate that a large percentage of them are. More and more Japanese students may be reaching
such a level in coming years. Yet it is mainly those majoring in English who can do this, whereas
in a European university, those majoring in Management, Computer Science, or Environmental
Sciences would also be able to do so (Kalocsai 2014).

In my 3" year seminar class in 2016, there were eleven American exchange students, and ten
Japanese students. The Japanese students were stunned by the degree to which the Americans
openly debated one another, and actually began laughing at how outspoken they were. Murata
and Iino (2014) support this observation at Waseda University’s School of International Liberal
Studies (SILS). The Japanese students—who are among the most highly proficient students in
Japan—also are shocked at the outspokenness of their international classmates. The Japanese,
very confident upon being accepted to the program, go through a period of culture shock, and
gravitate towards the fringes of the classrooms, rarely speaking out. Only affer they return from
the mandatory sophomore year overseas, do they begin to feel comfortable expressing
themselves in class. For Japanese students in general, this is a hurdle which must be overcome if
they are truly to participate in international discussions.

ATTRACTING HIGH LEVEL INTERNATIONAL STUDENTS

At Chukyo, the lack of true EMI classes can pose problems for developing a high level of
academic English, and also limits the number of EMI offerings to students from overseas. In
terms of the coursework available to international students, the contents are mainly in the area of
cultural studies. A program such as the Waseda SILS would have much more extensive offerings
in EML

There are only approximately 20 international exchange students in attendance at Chukyo each
semester. This does not include the 120 Chinese students who are also at Chukyo enrolled in
normal degree programs in departments such as Economics, Law and Sports Science. The
majority of the 20 international students are majoring in Japanese or have Japanese as a minor.
Of these 20 internationals students, only a handful have the level of Japanese proficiency to take
content lectures from other faculties in Japanese. Many of the EMI classes are taught by foreign
part-time teachers who hold only a masters’ degree. In addition, the Japanese students in these
elective classes are of mixed proficiency, so the teacher is unable to use difficult reading
materials. Whereas for a humanities class in the inner or outer circle, it would be common to
have to read 20 to 40 pages of several textbooks per week, in Japan, the reading might consist of
only two pages. Even at this reduced level, the lower half of the Japanese students in the DWE
would complain that it is ‘way over their head’ in terms of academic vocabulary and sentence
structure. For this reason, in my own doctoral work (D’Angelo 2015b), I recommended that a
special ‘honors’ track be created within the DWE, and that only those students be allowed to
register for classes with international students. Through such a measure, the international
students would have a higher rate of satisfaction.
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A crucial limit to the number of content classes offered in English is the lack of willingness by
tenured Japanese professors to teach in English. This tendency was confirmed in a
comprehensive study of the faculty at the University of Hiroshima, which is part of the Japanese
Ministry of Education’s “Global 30” program (Sponseller 2015). Although the professors were
much more comfortable writing papers in English for interational journals, and in presenting
their work at international conferences, they hesitated to use EMI in their classes.

If however, Chukyo were to attract 50 or 100 international students expecting to study various
disciplines in English, it would be necessary to offer a broader range of coursework. To do this, a
strong figure at the top, such as the university President, would need to commit each department
to providing a certain range of classwork in English. Chukyo currently has 12 departments, with
each department broken into 2 or 3 sub-majors. If a commitment could be gotten from each sub
major to offer 3 classes in English, on could add as many as 100 new content-based classes. The
Japanese professors could be shown relevant data, such as from Holland, which demonstrates
than although some international students do complain about the intelligibility of their professors,
for the majority of students the professors’ content knowledge is more important than the
accuracy or pronunciation of their English (Lehtonen et al., 1999).

Sarah Kaur Gill (2004) outlined the importance of this issue. She stressed that if Malaysian
universities are to compete, they must consider the challenge from places such as the
Netherlands, where the majority of higher education is conducted in English. Quoting Wachter et
al 2008, she mentioned that, “A university may lose out on attractiveness, if not endanger its
existence, if the students opt to stay away as a reaction to an internationalization deficit.”

According to Gill, at the University of Maasctricht (also in Holland) as much as 50% of their
student body is made up of international students. While this is the case at one or two
specialized programs in Japan, for a second-tier level university such as Chukyo—currently
ranked 113™ out of 710 universities, it would not be a reality (UniRank). On a smaller scale, in
certain classes advertised to international students, there could be a significant percentage of
them in class. In such a case, the Japanese students would be challenged to put themselves
forward in classroom discussions, and would have to handle a larger amount of academic reading.
To be able to create this kind of setting in Japan, a two-track program is suggested (see
D’Angelo 2015b). For those students who do study in content programs overseas, the minimum
standard is 500 on the paper-based TOEFL test, and in many cases is as high as 550. For the
local context, this standard could be slightly relaxed, to 470 on the TOEFL, or 720 on the TOEIC
test. By creating an honors program, students who have the potential and interest would be
pushed harder to become effective ELF ‘users’, and the international students would be more
satisfied. One very intelligent exchange student from the USA was overheard to say to a newly
arrived exchange student, “Whatever class you take here will be an ESL class.” He was alluding
to the essential fact that even for content-based classes, they by necessity take on a CLIL quality
(Coyle 2010), due to their being open to the full range of DWE 2™ and 3™ year students.

To develop effective ELF users among Japanese university students, they need to be mixed in
with highly proficient peers from other countries. A good example of this would be my own
Language and Culture class, in which there were 40 Japanese students, mixed in with five
American undergraduates, two French students, and two Italian masters students. While one of

7
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the American undergraduate students was quite dominating in discussionss, it was the two
Italians who demonstrated a more sophisticated knowledge of the field and depth of analysis. By
listening to their modest intelligent comments, and their clear but quite Italian pronunciation, the
DWE students had an opportunity to see that not all international students behave like Americans

The idea of becoming effective ELF users is not limited to the higher level students. While
higher level students may benefit most from entering EMI programs overseas, many of our mid
to lower level students, those who can achieve at least the modest TOEIC level of 500, go
overseas on “semester” programs. These programs are more ESL/Skills Oriented, but the
students—even those who go to the USA or Canada—end up mainly with friends from other
Expanding Circle contexts such as Korea, China, Turkey, Greece, Saudi Arabia, Brazil, Thailand
etc. They are in fact learning to become effective ELF users with other non-native speakers,
although at a more conversational, less academic level.

b

PRACTICAL SUGGESTIONS FOR DEVELOPING EFFECTIVE ELF USERS

This section includes practical recommendations for ELT curricular reform in Japan—and is
pertinent to other Expanding Circle contexts (particularly outside of the Northern European
context) as well. It also specifies below whether the recommendation applies to the higher level
‘honors’ type students, or to all students.

1. Raise students’ awareness of the global use of English, where NNSs outnumber NSs, as well
as the rich variation of world Englishes. Make them aware that their L1 is an asset, rather
than a source of ‘interference’. (All students)

2. Expose students to a wide range of English through YouTube and other resources, stressing
the plurilingualism of NNS users, and their impressive language ‘repertoire’. (All students)

3. Prioritize negotiation/accommodation skills, and communication strategies (in cases of
breakdown, repair strategies, etc.), over grammatical accuracy and native-like pronunciation.
(All students)

4. Raise awareness that rather than knowing British or American culture, students should
develop ‘meta-cultural competence’ (Sharifian 2009) and appreciate cultural diversity (All
students)

5. Create opportunities to have more meaningful, ‘high stakes’ interaction with international
students from around the globe, beginning with other Expanding Circle contexts, via
formalized Skype-based activities.

6. Develop more academic reading skills, as well as increasing the amount of CLIL offerings as
in Bayyurt and Sifakis 2013. (higher level students)

7. Encourage well-established international scholars among the local faculty to teach in English.
(for honors track and international students)

8. In spite of their reticence (King 2013), create a safe environment for local students to put
themselves forward to take part in group discussions. (crucial for higher level students)
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9. Strengthen the writing component within EMI-based coursework, to teach students to do the
documented research work that would be expected at the global university (All students, but
more for higher level students)

10. Hire part-time staffers who are active researchers (and if possible, already somewhat WEE-
aware) and who are able to train students in how to do presentation/essay work which is more
well-documented academically-oriented. (Particularly for higher level students)

11. Develop teacher-training and awareness-raising programs for part- and full-time faculty
which makes them aware of the advantages of a WEE-informed outlook; provides examples
of classroom practices which focus on developing English ‘users’ rather than ‘learners’.

12. Strengthen overseas study programs, particularly among other Expanding Circle partner
institutions with strong EMI programs. (For higher level students)

CONCLUSION

It is clear from the example of Chukyo University that WEE—the World Englishes
Enterprise—can provide key insights to enhance curriculum to better prepare our students for
success overseas. By having a less native-speakerist (Houghton 2012), less mainstream
ELT/EFL-informed focus, and setting goals for our students which will help them function as
effective ELF users in their future professions, we can develop students who are much better
equipped for what they will encounter in the real world. Such a critical posture is which
questions the usefulness of outdated, deeply entrenched nativist approaches to English is
essential.

Major obstacles need to be cleared, and it will require ongoing effort by WEE-aware scholars
to help make this a reality. At the same time, universities which desire to compete globally must
make a substantial effort to increase their content-based EMI coursework, and to prepare their
own ‘honors’ students participate actively in such classes. By observing the successes and
failures of our own efforts, and collaborating with colleagues in other Expanding Circle contexts
who adopt a similar critical perspective, progress can be made. We must also act quickly, since
in the global race for the best students, Japan or Korea may currently lag behind many of our
European and other Asian competitors, and risk losing out in the long run. I hope this paper may
help broaden the circle of scholars and teachers who better understand the reality of Global
Englishes.
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Bliciiabela
1.1. 9oj7 (Linguistic Landscape)

EAZMY odsts mA9) AdojPwe] odfete fEART Ao H(linguistic
landscape)®t ‘I 9 9(public sphere) WojAe] » Xl &ej(written form)=22] o] Af
8" (Gorter, 2006: 1)o.& K*ﬂﬂ%ﬂl AA YA =2Wo FFAE ol ThHolug Y
2 oA Hols dojAbgS UEHl= &ofoltt. Landry?} Bourhis(1997)9] A-LoA A
v A%, doiFgde H l UrEJr doje] "ZHAId(visibility)a} # &4 (salience)’ 2 H-AIgt
CHp. 23). Aoj7doll dish A4e quiAog ookst WA o]fo|x g, Aol
et 2 Ao it 22 7P dutde g g Ao tigt Aty & 7 o9 Ago] of
g ulmEA dpe Py,

Backhaus(2006)= =29 =4l ofubeEAd AA 2871 o FHO dojFduHs &
At & 11834710 Zohe g8 HHOIA AojArEZ 371] ‘F2 ¥ 9 (mutual
translation)t Y ®aK(direction of translation)C. 2 BAstth Li(2015)= &= Asto]
AT AALAIY et e wAstA U 7R tE dojagdyr]oz ALEsHAXIT

DE QY BEiEE A ARV vt Zlo] Al R Ho|Ql: F=o] oAl o
St Ag2 Aot & 7h9] A|FE Hlw A3 10 2= Danielewicz-Betz2} Graddol(2014)
o] Z= I8 AdAACr &5 dojFgHol tigt A7t ok o] =2 35 E Ad Al
A ERfube 7 o] oAl BAMS dof, 1997E7MA] =] QM ANX|PE ZZofA
o] ¥4 gol T F= 2E AR o] AFREE U5 Fojo] dF 5
AFR]A QL ZEHVIA] ofR 2= opfst WS 7]=sklnt

ol AFH viel o] 29 AFoA TEHo= e dA2 Hallen) Jxgo] A
B WgolA Foje] ddo] & %Rﬁ}ﬂr% Zdoltt. =k o] golg FA] o= ArEs
Al e B2 271oA, Fole ddiid(modernity)d}  AlA|2Kglobalization)?] 37 (e.g

Chan&Huang, 2001: 1997) 0.2 o}Ax|= 9H2, Qoje] ALE of3e} AR ulgo] EAle] o
o AT WAl £RF 249 Zgke

1.2. 22| 54| A

] 24 AR A i S02 s & Aok A Wil Galst sl e
Aol L, £ WAl AEAl @ AGEAIAT Aolct, A% 5 AE(2001)9) A7l o}
=29 ‘qa@} 2h= 80l Harris?t Ullman(1945)oA &g 5743t &ol2, "ZA|9] {27}
AR BxHS A "o d2t CBD(central business district, SAAAAFE. LA Z)9]
7]50] ofg] oz EAF(p. 582)E0 st LA] Qo] & 3t o]Ate] ‘FAIX|' 7} ERjste LA
FHE B+ golth. Ag9 d& 9, Asrez A9 FAol2t AAX= AlE2A
Ae] Ao Qofe 2§Ye] FAX R L Pt ofolr So] Yryoz AFe Fvuhs
F g mA0] F4 A% stn ok Jejl odle} A @ EAl0 BAVls B4t )
LA &dfjof] £7g0] SrFojA lon, olx U tREeS 7HI ®A|Q AFEHO] 1o
Rlejoz shtE YEAo]l FUXEAC 7152 sy Qojmale Aol wejst
(suburbanization)y= AHEtE]= 7j@o]|t}, Massey?t Denton(1988: 592)& u|=ofA] 204
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L FE)E UZon], AREAFWFA EXFHATU(2013:1)0]
@ *1980c] 5009150 ZU AT @ Axo] clgnz x4 HYc Teht
o] B2RA 17] ARANE £A] wgabao] dofubil, AHET]50] Hojalt AgA
WIEEL(bed town)e] 7152 BLIS7] Fiste] 200 o] AW 20004t Eof 27] A
of Ziol SRk 17] AAZE Aol v Qme Al Feslel gan, 22
MEA A4S AN & o @ojdl £5d o|UAog nYsle AAoR 24 AQlo]
. 1] AEAISHE ThEAl, 27] ALEAIE B Pae] Handel Sof ofold 2 4 2t
uhol o] YRATS W £ystel ARMBEARNC] 7SS ZHetstoict. H2oE %
AEieio] ek Qg chae] SRIx|T 1ol A, x| ol 20do] i 7
ol A3 U] A YL & mAlo] HW RS s} AA £A9) ATS ot Al
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>
1
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oLt 3
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Za B ottt 7 A9E ZAIGS Fas] stedl Sact ¥ st HAdH

oj2er =i EAIAFA BHAXE, S Al7]o] ST SXO 2 o]fo] A= YA
42 12 gdY BAEE 2RAled AR oR ARsts adojoh JiRAZIY B RR1E
I 22 =AAE AN EY sy Al o] HAR: #UEARl GHolut £ §
g Ao E 2 XRte) £42 =2uiedl, °lE Paasi (20137 2011)= A1 A

(regional identity)2til &F9ic}. Raagmaa (2002: 58)0f 2lstH A HA|A

o "Rl tigt FEHAY AEA, Ee= 247 (a sense of belonging) & HYSHA UE
do o Hoith o] (2014 297) olgt A AFAEL "A|Gulut R|HALE] O] #A
SrEE WO ofye} AR EAJo whet APEA 4TS BRI oith Al A

o] TAIAE WA Holx ofn] ZESIFE, & =
£ 2o it A2 olE 7hsTh Ao
=

o] UepixlE ghg Flolaks ol

0,

E =2 = .
oz, of7[= MES5EA Rt oo Al X9 =A7}F shute] FddS
she 271 Qhord (SHe) 2, og)e] A% ZHHolA Eafube olojabgo] gats st

A} FCh ESH A ddojAmel Aol & olAbgel vlge AU AlEFAN Sy

_]_,__ a o
AAAA Tl 7k Aodo] lojzo] x| AAHY FHolE AL sHA] Lopmuat 3
o}
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e i | e bean
Bpr= } i i
<3F 1> ZAF AR A QR =
7t Aledojct AEE AA W S5 Aol golst AR QA YKo
IFL & A9 2T golo) PFS we Aoz ARl olo] STl e YL WE
2 gfstit. e duiToly S AT RA] LA ofgton], AEHAT L
tol7l9h 2o a9l WAce] T Eok B AAE AHYE T A4 W AR 54
ol ZHHSo] Amatge ApAb 2elo] AR Msigon], 2HUH AHEES EHE $ALS
37 & ZeE MEoiT, Alelddolsty 2ajo] sffolm, ojd Aol T} hto]
AslQlolaly Bae, 7k Apx|ede] Ak ZHHelA Ueht: Qjolabg wlgo] 1 A W
SA7e] AR EAIA Al F2 maflt ofmeh Adde el dich EA40io. o714
Gote BT, FAXGC] AL 1 Ao AFsHE AARUL, Ao} FRA|o]
39 Zxte] 2oz 54 Ao YR REARE A old] vistel ddojxy wA
= A1 A2t dEglol I oM Bol A= Fojrt ofmsh g sh=Ald tigt 40
of. 3 ‘ejgrolzt, aulxtolA] of2A & of PR oz Aujglon] slojd] Y Hm uad
£ olF2z ofgst=rto] tigh Zoly. of A2 Kachru(1985: 20)7F gt "o]&<d
ojxte] ZFe]-d(bilinguals’ creativity)'2] A o] Foi Rt

. &4 Ax
3.1. Al3]Qlojatd BA

HAA o2 AHel 7oAl Eajubs oAl v]g2 T ArEo] AR x|et vldsts &
S BTt mAMfAbS] ZEEQW 63L9] x]o] F, Foju]go] JPR Lo o ERR|X| L A
7ix|ede] A% Auto] 13 FiEAelR xAEo] 9 ETHOLSo|YOom(65.9%), HA| 1647)
7ht & 2a) 108719] zhmo] ojo7} A, 7PEAo 2 ALRE|QIT) t}h4o] lolH| 2 3]AFSo]
YA Qe ADtEAolabs i A RA 17t YRS HEAo] THOIgo] FE o|]gr, A

o] -

A 2000 2 F 1247171 Golz AL Foo] Aol 9 Ao UEITHELT%).
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o] AU AR AUAES ol2E ul@A DASEO &3l stolEde ARG Fato
2 Fhu A, 54 So| thp WYL, oS AW F We 471 goj2 mystn
99ltt. olo] Wistol, AfelAEe FAlo® Aol WAE AR Zvio] 1 we doiit
T U2(43.5%)e BUOU, ot AL e 2uAES nefslde © olEE Aol
71 et of7]A el SR 8] ¢ & rlode AAst

o] JAol7|% & Fol7t AL Bl go] Lo
# 1

EA] %49 oo Atgol
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avde | gure | am s meqel | wmee | o0 PR NS
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AFE A RY NSRS 191 1 82 83 43.5
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AN | SAAT | 86 I 47 T 5.8
=doS | 71 164 1 107 108 65.9
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(AR YRo-weol-giorel-wa ool A A0 HAEll grud, gow

of Wl 7}5Aol ulg 2 Folch.

oM ol u} ALSAAA A9 Zhole W edwol k. 22Ut BUA ALK
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3.2. Yolx A

FH e AR Ala S o R, AtelddojstAl EARTE ofYel g (oA =2y
v oAl EA= A ZRYsiatt. Asge QdojA A2 H|c K—.*Dé(bfand naming)
o] WA NHEQJEH, BHE A2 1u7o] - mefQloAl AlES Uistr] Aof of
goju BRieo] tist oJujx|E 1APA o2 ARA =t AoA % %Ra}ﬂr. 7|4 st
+ Bfit otz "EASE Biceo] oigt F7go] Ze2] AAshil(reasoned) AFAQ
(emotional) ¢lAl"olgt ®EHS 4 9lt}; (Low&Lamb, 2000, p. 352). o] AoJojA & 5

=
gigol, BT ojujAl Y B ololg 5 RN FYRLE welstAl

4ulRte] Aziolah HolA] 23 ZHbEolA L oF = uuoln], ot S FHA7|7] 9
ol Of-% chefer ArgAlol Atz WFOIA =& EHATH of AFoM= ol E4 YA
S 3 ©@YAo] AY(monolingual naming)d} ThF o] A (multilingual naming)o 2
J¥shi, 2 BAJIE Ol Sl 2BAY SUS0] ¥ 2b EEER ARse 7
= W82 offet 2ot
< 3> Y A 1 QofRH J|EE
CRES ARA 3
Romanized labelhng Jolo] ER|5}= 0]g]= Al83SH Bt AMy
ol oo pronunciation marker 3_}%01 HYPcHS 0331; I8 7= gl
, descriptive branding A oA Eo|U A|ZEQ] EX]o] L‘}E}L}% TN
(Monolingual) Fqermantic empowerment | @0l A5 AL olod Foig Qelrs Ay
anomaly o]3|A, A Y&l Ay
1z 010 inter-linguistic pairing sh=ojQt Oﬂoiq HH Kol AFR
e auxiliary guidance BICe o], AFHHL oz Ar uA
(Multilingual) direct translation 5t=20]o] ASE o] o]3]z WA= ulAl
Q] =0 (Foreign language use) Foi7} opfd Q=ol= ASE A= YA

Z‘.

g ool "M AuiAle HEAMo g =2OpA B7|(Romanized labelling), -2 17|
(pronunciation marker), 7]&A ArH®(descriptive branding), 29J0]7}dHsemantic
empowerment), ¥%|(anomaly) 5 Tl 7HAl2 TEEC o] A7E At AARAA WAl
N 7V a7l et @abol 2olxt moIQbd], @ o) Flmu SR 5 A o

de vud 1gALES FEste AAAEClY gRUEA &3] & & e APHA]
ot 20 2718 ARgstol BAEL 0] ol UEE A T PAol dEu Bl
A A= AR, A e de= ot ot AbloAfet Zol, Drawing Coffeests 3t

2 Aejels 4 7y AwdY 54474 '22iti(draw) ] zl3Y Ol =< Aol 50| 7Kg
Highness Fitness?] 3%, &AX M} A2 A5H= ‘highness'{to= olojA A w2]7t of

2 ofsjcta 2 4 9k,
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In this paper, we suggest that Copying translation solution suggested by Anthony Pym is
effective in game translation. Game is different with other genres like literature, play, and
movie etc. In game translation, people have used loanwords, and copying words solution has
many advantages. In this paper, we show characteristics of game text. And following the
characteristic of game text, we insist that copying solution using original words themselves
could be a creative strategy to translate game text.

1. He

sielol Solot AU AL W WS AL ol Baloletn we AEL A4
St 9tk At o A9o] wee yge Toiz Fstt Ar) Uel welo] ofd £}
Wat, o= 5 BE WL woIRt Mejo] ojRoidol Hi e gAY Zolch. T2 of
2epe] Alolst EAI o ALt ool g Balol EAISIA 2 4 ook ol2id g
FolH HAES FH0E WAt IA ¥ AL FWolS mAlo|2 WA M AL 2
Fseht Mol wgol glojd Yue SEE Aojol Ze RyYsioz gwe wo wwe
25 Zo] 9M Bastch ShAIRH ABfTR|ZE'Y Ze S99 AUSe] YolHE
Mool efepygol oigt wake A%sol oo, ALY el Qojrle] Axlate] et =
t olgu(2012). HeERR(2013) SolM A4HO2 oRold gout AY weld] glofA 3]
03t Qe T/ olRolAlA] e Ao ATk B A7l AY HAEC] S44e k5}T
Aol wejol glojA Welupy 3 shbel Copying Mo efefolst Al UolAl AHgE:
e Holu ofei3t Hao] Aol wicjo] lojA &AM Ml Mastixt st
2. B2
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zAFAC R XAE YT Shift_JISo] 7=l 712 1982 0]t
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olof tisfiAl 27FX|9] TRARI oAIZF At gt 7HA= EALERe] WOW(World of
Warcraft)gt22} 1 #& QIE R oigh YEoXAE e dFAESZ s 2digt 9
ulg A 79 BE ©olg Wdst= PHE 7%]7{4 Riot Gamesjite] League of Legend
o] &of dYA™HS Ego]ojFo] A&5HAl ALt = W9 glo] 1= AREshe B¢
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o dFs oz Eeolold ] Aol 9n, ASHIL At oI AT Z2fololso AA

il
o] IS FAFS X 4 Y

oMY TR AY WAEL RA, Golvt At BEH 994, S AT OAD AY
3 AZPA 02 BAsol gt Chst AAMolA Jllske BEA ol A, Zelolo] 7
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E3 AR ALS 247 S0l AXS, E3t Aol I F9w wop AYo] s
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2.2. Copying Words

Pym(2016)= H<lo] 87FA] AZ AAlstal le® 1 & stu7t Copying Wordso|tt.
gh=ol A AFE0] ‘Starcraft & "ABPIILE’R W ASH= Zlo] o]o] &3trhil E & Tt
Copying A=k 9=0i9 A2y JEHIE 20z gh=xojz 7P e+ Zojt. mFof ol
Ak gojot FAojXyd 22 ofdZ 7HA= o] AfoloflA ARESHZ]ol= ofAlstH o
b ojdo] thE gh=mojet Fof Atolol, &3] GiAlY Toirt 9le dole ARESH] &olst
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Y IR oS A 2=mo9 HdojE Iz EWEEH= 2 F717I% st wirte] Higk
o WAsIAY ¥19 HAEVE 120 oMSiA 2% Q7] miFol).
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71= skt ol @Ol A AR Aol MY ZAMRIE 5]&Sh=(oflAl,
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Aoy AP 2 FAo

529] olo] 5 Ao o]% wEA} 7}%9] Ah(heritage children)So] F22
23 Qle}. Montrul(2010)2 Ul=of] A58t Qle o]F g4t AP 50| L2 HES o
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Holths AP, 71E0] )71 ARdoletal W QIE As—%, &Aleth Llut S¢Aeh L2—
o ¥itf&E= Atlets AoA Solgth. &/, A2dolsSoA i 284 &2 st Al
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Hawkins & Hattori, 2006; Hawkins & Liszka, 2003; Tsimpli, 2003; Tsimpli &
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AG 1. (=29 | AE 2 (n=14) | A< 3. (n =69
kA Bxo] % Ba3ol £F = | Z3go] #EL<
> dTo] FE | o] FF o] £%
] To] 6.31 6.00 3.30
3h=o] 3.93 6.00 6.31
= To] 6.25 5.79 3.72
= gh=to] 4.07 6.00 6.28
o171 wo] 5.89 5.07 2.43
3=t 3.67 6.00 6.21
2] mo] 5.21 4.57 1.89
— 3h=to] 3.75 5.86 6.29
Note. 1=01% 23}, 2=23F 3=9F7F 235t 4=0R7t Agt, 5=Arsh 6=01.Q &g, 7=Yojnly}
e 2F
B 10o] Hol1 & Al AT 5 A

u l:l =
6.252 WISt ol UL AEH6) T Wolwlu e £E(7) Afolo] 3 v
fAclel 4. Wabr] L £ SEOl 2 3933 4012 O W) Yue 22
Bolsloact. olohs og, A
3308} 3.722 ‘O RA(3) T O A Alo]z ArRE HlEtY
oA Z17E 6.31, 6.282 T AF(6) A Hojglat 2 2E(7) Aoz AxRE B}
shoict.

T 29 E 32 747} 255 U3 Aol AojYe L oloja2 AW ¥ HolFm 9k,

AG 1 (n=29 [HAE 2. (n=14) | A 3. (1 =69
Zao & B0l 5 = ool <
> gtmo] £ S0} FF S0 ¢

OFH A 7} Lol Al 4.43 3.43 2.24

ol Y7} ol Al 4.34 3.00 2.41

A Al 7} o) Al 4.31 3.38 2.85

Sy /SolH A A A Lol Al 3.96 3.00 2.49

o2 3 FEo] oA 4.26 3.08 2.29

U JAFEo] YolA 4.14 2.07 1.70

a8 g2 AlgEC] YA 3.70 2.71 2.02

Note. 1=gt4 sl=of, 2=0i/f @=oj5 Xojmtt oo = 3
&, 4=tj7} Xol 2 Fhatojwr} o] &, 5=gMy Xolw %, n/a = |YEA FL
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AT 1. =29 [AF 2. (n=14) | AHF 3. (n =69
E=o] ¢F BE=o] £F = Bao] <
> gtmo] £F Stoo] & Stoo]

ol Al o =] of Al 4.39 3.64 2.05

ol Al of Yol Al 4.41 3.15 2.25

F oA, &A=} of Al 4.41 3.23 2.80

oA, oA /T A 4.00 3.33 2.28

oA, T2 - E9 A 4.15 3.15 2.11

ZTFEo A 4.03 1.93 1.73

o] T EHS A= A3 | 3.73 3.07 1.69

Note. 1=%}4} 3st=rof, 2=tf7}} st=ol& XOiitJr To] & 3= @%019} Xol& "5 A==
2, 4=07}] Xoj& st=olHr} Wo| & 5=gt4} XojTt &, n/a = sHGEHA] %S

=29 B 32 olojge I F2ol el Pyl glo] AT 1wt WY 30| EMAS Hof
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o} 2| 7} Lol Al 3.96 2.62 1.81

o7} oA 3.86 3.00 1.92

A ALl 7} o) Al 3.72 2.64 2.43

S/t A A Lol Al 341 2.73 1.96

o2 X3 Eo] YolA 3.42 2.91 1.90

U JFEo] Yol 2.79 1.31 1.26

a9l 4 AEEC] YA 2.00 1.54 1.27
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J-A0 ygo] 4, "t's~", "This is ~", X is Y" 52 ZF go] &GAe] 55 X£7]0 4
Elue 2R EAEolth. 53] X-be-Y &A= 1 ARE ¥lET}f oL g FEET FEg

66



2017 KASELL Conference

]
%
0

Atk 2 A7 @299 do] RPN AHBEE X-be-Y PAo] AL WA, 1 ARIS
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SHERT SO AN = ‘ﬂEW = x7] 243 Ho]tHHeubner, 1980; Lakshmanan,1988). o]2{st

TolA WRl 3HQl GolALALT} GHE ofof W 49] X-be-Yi FTHlojo|A LjER}:
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O

&

L gbEAle] -AlY 1

1)

re

4559 B

rE

5 £

3 WA RS X-beY PAS
syntacticization)9] Z7|o] Ueht=
& e, & 20 AAlE A= 384 Aol

S5 et/ ARt 21y (grammaticization/
q B pHoR BE Yoz, 2

% 2. Aoj%S A7)0 BHet 1y

early acquisition process

) loose parataxis ———-—-— > tight syntax
Givon (1979) ) . .
earlier pragmatic mode ———--- > later syntactic mode
discourse oriented topic comment ——---- > syntax oriented

Rutherford (1987) . .
subject predicate

Schachter & | Initial NPs in L2 interlanguage tend to be a topic rather
Rutherford (1979) | than subject
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2) S0l 22 E Q] Ko
A Ag2 do] 9FEA AWl 71xst Aot (Li

7oA X-be-Yol st & ¥
& Thompson, 1976). o] AH& st : 5

Q1 ZFoj(subject) Brt+= GaHA 7 dQl shA|(topic)’t B FAg7h AojA JfEo=m QIAED:
Ao 7125 . ol2ist dojzoA <ol x=AI2 ShA|-A|&(topic-comment)?] A&
Aoz sh=g], dolo] oo} AP} =3 x| 7|E5}= selectional restriction?] &
g Aok Al = WHH, SHA| BAA AojolM ] ShAl= A o2 “osth oulA
AL o]l Zo] &=} (Yip, 1995).

—
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2 7ol ZAuolA UERE X-be-Y BAolA WNs] Uehts 2% olojels s
34 Qloje) shFolo] Sx4ut BAHCkL 2 2 ck. 5§ #2 FolAr8Ats wRojo] 4
25 79 oH-AlE A2 Folo] FoARIck: Zlolck. 2Fol &5 WPNOIA 2] o
ofarer o o oA ojutl

At wwsoz si-dao] E4S A, ol o] A

BHEY Ao @2 SRS be FANY] WIS =
Lakshmanan(1998)2 A& & Z=o] vidE 7M1l obs FolehEArEY x£7] w7dollA
X-be-Y #+x&7F Uebdg @Hstl, ol L2 otsso] Ll ofssde 22 7]
(functional category)E 7IA]1L Uth= 5712 ARESIRITH Fo] L1 ofs=9 7P &+
£7] Aol §42 715 F7t AojEo] Q= ARME, 7 &0l =°17toF & be AR A
of(qll: Laurie swimming)= oFA o] oA 7] s¥ 37t ‘?a“:e}ﬂ Al RAT= AR A5 AE
2t} Yang(2001) Hahn(2000) Shin(2000)9] Al25S ECj& dt20l odojstaAto] &%
7] 730l 57838h= be BAME 7Is¥SE PP £7]HH +KH St %Hﬂi Al QST

Je2{4 Hahn(2000)9] £ A+ Hlojg & AWHEYH SEAE2 SAPF w80 47| o]
Aol X-be-Y #&Z AAsIUD, = & SVO &7} *@ﬁuﬂﬁ be FAPF ARRPRTL, W
%0 be TAIS EAE, 9EES Ut = X EANauxiliary)2 85h= 7102 UERUC}
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[Period ] She is ice cream. She is no ice cream.
[Period 1I] She like ice cream. She no like ice cream?
[Period III] She is not like ice cream. Is she like ice cream?

RHeF be7t 715 Ao S’JaOlEJr 3 GACNAM Al bert AUEHATTE LHEOloF ZEALR
SRl AYshs 2ol oyt SARE YN Kim(2011)E 3Ha9l s14Ate] bet
topic marker?] 7]5& 6]-124-7]- AxI2 715¥z0o] 7|02 #ustchy A|otstgict

T X-be-Y W 49| X-be-Y LBo| aA-Al& PAAL ChE S FRolet ol AL
ojo] FEWEo] YolLp AP SO ME AmE 4 et of ¢ #2olo X-be-Y xS}
oje] X-be-Y LA7} Uahs] MAHTHE ML ZojE0t

;:O
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of: YALS metEAUI? (PALS mebo] ALY

68



]
%
0

2017 KASELL Conference

2 Yes, | am Paragon. ("of] U= ofebto] Ayct)
o]} Zo] 5 o]R = sty thghe dH=QlE9] X-be-Y FFo] gojof] Iz FARS

A AL,

IV. Ape]QiojalA AR oA 9] X-be-Y

1o

MRNA HmE ASANE AT & Y5, X-be-Ye f2t 2HMo2 AgH7|w
shi, mas ueYHYds $8Uct wojA B1 ARASE 9 of FRS oJE= MEs
AW B AAAE of 2Ro| 92 AfElA FAlE oo £

X-be-Y PEE AYHoZ X2 Wstn Aolstr] Setol ABEE FLolth 5 Xo| &
At ARG YRA A= E35] "l am ~", "My name is ~", "Are you ~?" @} 7+ 19l

4

(o]

N Ex 204 Folo 2L Al AP A 3t APH s ER@So|h o)
Ae X-be-Y P22 Vg ojgst I} ofmEY AbSAL Fueks Molch Z A}
$A} 22 3P} BE X-be-Y 182 LI YRS AgstoCt,

g

“What's your name?" | "Niro" "I'm Niro"
Y 1. oA

o] LIEA =717t “Who are you?" EB: "What's your name?'1t 7o] AR
2L A2 WAW AJBAlY] 0L “I'm Niro'sl 20| AARES AP7|7} Bl gl A[EAIR
Aojsicy, B2 AFERF ASARL AFExF ARF7F ol o2 I'm Niro'u ‘& QM3th e} 72
2rte o]9 ojAlg ojQistzE Stk Jeju A4 o] FnSo] i HAAL HAES 7
ot 22 G0l Bk 9l ALEALBHE Zolc.

AFEARY oftE FAOA {5 X-be-Y 20| Wo| AREEE= olf F St ShmAbe] Y
25 FAA AlZYAlolet & 2 ot gh= AbRlolA AbEARL ofmE= 1 AR{ANY] AR
e 2 Qe 7P 528 oA fdoltt. o] X-be-Y & 0|99 ttE gof FaL =
gl 53 Wote & & Qo

Over the class. Avante. (STHA-5-A})
Soft charisma. All new K7. (7]otA}5-A})
AHE Atololl Qe ™ 7HE Hiubs FAlL K9 2014 (Z]0FRFEA

o=
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Introduction

* Most Korean students strive to learn the English language.
Students spend time and money to learn the English
language (Adid, 2008) and many enthusiastically pursue

(Un)Willingness to Commun learning the language.

Korean EFL Learner . . . ]
Study Abroad Context * However, in real worl;l sxrua_tlo_ns wh_er_e English could_ be
~ used, many of them still exhibit unwilling-to-communicate
tendencies (Edwards, 2006).

Ii“'.n.“--_
= .

Willingness to Communicate (WTC) is a relatively

understudied and an emerging concept to account for an * Previous studies revealed that Korean students indeed
individual’s first or second language communication exhibit unwillingness to communicate in a foreign language.
(Yashima, 2002). * Factors such as fear of mistakes and communication anxiety
* WTC often influences learner’s performance when and aspects of culture were found to affect low WTC levels
communicating in a foreign or second language (Chu, 2008). among Korean learners. However, most studies on WTC of'

Korean learners involved participants within the Korean

* It is defined as the language learners’ readiness to enter .
social context.

discourse at a particular time with a specific person or
persons, using a foreign or second language (Mclntyre, * No study had so far been done among Korean learners in
Dornyei, Clement & Noels, 1998). study abroad context where WTC levels maybe different and
previously identified factors might not affect participants the
same way outside the Korean social context.

#xn."--_
OO e |

Research Problems

 this study’s aim was two-fold:

= first, the researchers were interested in exploring whether the

= Hence, in this study, the researchers sought to qualitatively participants exhibit willingness (or unwillingness) to

investigate the wi_llingness to communicate _of Kor_ean EFL communicate in English as a foreign language; and,
learners who are in study abroad programs in Manila, . . N
Philippines, with the aim of exploring factors affecting * se_co_nd, what factors_ “.“ght explain Korean_ e lleamers
willing (or unwilling) tendencies of these learners. willingness (or unwillingness) to communicate among

purposefully selected Korean EFL students enrolled in
universities in Manila, Philippines.

h“'

72




2017 KASELL Conference

Methodology

* Qualitative method
* Purposive snowball sampling

v'Korean EFL learners who, at the time of data gathering,
were in their respective study abroad programs in various
universities in Manila, Philippines, where English is used
as a second language.

v'They had been in the Philippines for one to six months
and were enrolled in four-year tertiary degree programs.

v'They were all freshmen in their respective degree
programs.

v'Their ages ranged from 16-18. E

v'Each participant must have been enrolled in an English
as a foreign language class in his or her university.

o

Findings (Problem 1)

U illis to Ce i of Koreans in a Study Abroad
Context

v'Feelings of discomfort

1. Only when I need to, like favors or asking stuffs. It's not that
I'm’afraid but I don't rea lg) need the feel to talk to random
people as much as it was before. (S )

2. Not realiy because I just feel uncomfortable talkin§ to people
I do not know very well but if I have to I would and it doesn't
scare me. (JHC)

3. Sometimes I guess. But not a random conversation, if they
talk to me first I would answer them, but I rarely initiate
conversations. (DHC)

+ Enthusiastically pursue learning the language

8. I am definitely very much motivated to learn English. In
Jact, it’s one of the reasons why I came here in the
Philippines, because I want to improve my speaking
skills. (AKP)

Actually, I participate a lot in my English class. I

consider it my practice. It's just different when you are

out there and you apply what you learned. (SYM)

10.1 am very motivated to learn this language. I find it an
important skill to learn how to speak it so I always do my
best in my English class. This is why I left Korea to study
here in the Philippines. (JLK)

©
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Methodology

* Focus Group Discussion
v'English was the preferred medium during the FGD.

* Thematic analysis was used to analyze data gathered from
the focus group discussion following the conventions laid
out by Braun and Clarke (2006).

v'The FGD tapes were transcribed and data were coded,
categorized and organized into themes that allowed the
researchers to see through the participants’ responses and
ultimately arrive at clear understanding of their
willingness to communicate in English.

ALy

* Do not exert effort to overcome apprehension and introversion
4. If I have questions to my teacher or friends I would but not
strangers even classmates I am not close with, unless I’'m lost or
in need. (MJL
5. 1 talk in English a lot but majority of it is when I am talking to

my friends in school, not at home. (DHC)

+ When asked further whether they would be ready to engage in random
English conversations with strangers or with their relatives at home,
participants MJL and DHC responded:

6. With strangers, I am not sure if I can talk to them. It
depends maybe t{it s a serious matter and I will see that they are
in bad situdation ] can try to talk to them. If not, I would rather
not talk to them at all. (K’IJL)

7. I never tried using En§lish at home. I would probably never
because I'm too shy if I do. (DHC)

fALA

Findings (Problem 2)

* Communicative Situation’s Level of Formality and
(Un)Willingness to Communicate

11.1 feel nervous when its a formal conversation like
meetings, classroom report and formal interviews. In
these situations, I don't feel that I have enough skills to
speak English formally. (SYB)

12.1 agree with (Participant SYB), because like him I also
Jeel very nervous when I report in front of class. Maybe I
can memorize my report but when my teacher and
classmates start asking me questions that'’s when I am
too worried. I do not speak as fast and as clear as them.

AKP

kv AT
L ——
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* Intercultural Sensitivity: Knowledge and intense awareness of
Korean and non-Korean worlds’ inequalities

13.1'm very new in the Philippines, although I find everyone
Jriendly so far, I am not very sure about what they think when I
am speaking English and that worries me a lot, I know they
have their own standards and I'm afraid I don't meet thosé
standards. (JHC

14.When I am with Filipino classmates, I feel that they look at me
and judge me since they are very good in speaking English.
Unlike when I'm with my Koredn friends, speaking English is
less stressful since I know them and I know they will not judge
me that much. So I feel really uncomfortable. (SYB)

15.Filipinos and Koreans are very ((1}”67‘6”1. In Korea, we are
used to memorizing English words, but Filipinos are more on
the communication side. I often feel too shy when I’
speaking in front of them because their English is way better
than Koreans’ English. (DHC)

* When asked whether the ease of topic makes them
willing to communicate using a foreign language,
participant JSK answered:

18. Definitely. In fact, when there is an opportunity to
engage in conversations about topics I love, even with my
Filipino friends, I try my best to join them. And I like it
when I can get along with them. (JSK)

* subject matter anxiety emerged as another situational factor
that explains why Korean EFL learners would exhibit
willing- or unwilling-to-communicate tendencies.
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* Unwilli to
anxiety

16.When I engage in conversations I never did, the topic
matters too, for example we talk about science, and I
don't know much about science especially in English
terms, that would make me nervous and I would not talk
at all. I study with my tutor when I get home so that in
classroom activities, I could participate too. (JSK)

17.About topics I am not aware of I would rather keep
quiet. I don't want to be embarrassed talking about
something I don't know. (SHJ)

d by subject matter

Conclusions

* The study found that Korean EFL learners in study abroad
context seemed to exhibit predominantly unwilling to
communicate tendencies in English, albeit they are highly
motivated to learn the language.

First, the level of formality of communicative situations was
reported to impact Korean learners’ willingness to
communicate.

intercultural sensitivity as a factor of WTC explains how,

outside the Korean social context, Korean EFL learners

exhibited knowledge of Filipino teachers’ and students’

language skills and that this knowledge caused intense

awareness in the communication situation, leading to the
: unwilling-to-communicate tendencies.

Implications for WTC resear.

* Future researchers should conduct quantitative studies to
measure the levels of WTC of this group of learners. In
doing this, standardized measures have to be developed.

* Another manner through which to accomplish this is to
quantitatively explore factors of WTC in this context.

* The themes that emerged in this investigation may be used as
conceptualized factors of a WTC in study abroad context
scale.
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Implications for foreign Ianguage. -]
teaching

* In terms of pedagogy, knowledge of Korean EFL students”
(un)willingness to communicate may assist language
teachers in thinking about particular classroom situations
that bring about certain WTC tendencies.

* Specifically, an understanding of learners’ unwillingness to
communicate in more advanced and more demanding
communicative situations may help teachers choose specific
tasks and activities that can encourage participation among
students.

* The goal is to scaffold learning so that students would be
willing to communicate in situations where they previously
exhibited unwillingness to communicate.

* Language teachers should exert effort into blurring the
perceived ‘inequalities’ between the Korean world and the
non-Korean world, in this case the Filipino language
learning context, to minimize what Edwards (2006) calls
‘generalized baggage’ Korean EFL learners ‘carry around
with them and bring to any communication event’ (p. 149).

John Christopher

= Factors affecting (un)willingness to communicate among
Korean EFL participants may also serve as language teacher
resource.

* The notion of intercultural sensitivity, for example, may be
used to facilitate student participation in EFL classrooms.
Given that the participants were found to exhibit knowledge
of Filipinos” language proficiency and that this causes them
to be highly audience sensitive, language teachers may think
about the types topic that they would ask their EFL students
to engage in communication about.

g Miar Wl seewess
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Reflections on the Application of Critical Pedagogy to
English Speaking Classes in the Korean EFL Context

Ji Young Lee (Korea Polytechnic University)

I. Introduction

Many South Korean students tend to focus on the functionality of English, either
memorizing English vocabulary/expressions or the non-critical use of the language
out of context, when they learn English. ESL/EFL students in a 21st century global
society should move away from these tendencies, recognize and problematize the
issues of culture and power in using language, and express their own thoughts
critically (Giroux, 2006). As language does not only contain its own linguistic
functions but is also in a complex network with society, economics, culture,
politics, and power among others that language connotes in learning English.
Thus, students of the English language must think critically of how certain
situations are intertwined with society, economics, culture, politics, and power, and
must express their own thoughts in English accordingly.

Specifically, the previous studies mainly focused on implementing critical
teaching in TESOL or EFL/ESL, or on reading texts based on critical thinking or
creative literacy research. This study, however, focused more on the students’ and
the researcher/teacher’s reflections on the application of critical pedagogy to
English classes. The foundation of such critical pedagogy is placing it in praxis in
classes and encouraging the students to engage in critical thinking, and also to
make the students problematize what seems natural or familiar, and consider such
situations critically.

In this current situation, where there is little research on critical English speaking
in EFL environments compared to research on critical English reading and writing,
this study can contribute considerably to the development of an English speaking
curriculum in South Korea by demonstrating the use of critical pedagogy to
English speaking classes.

Accordingly, this study aims to show how critical pedagogy can be efficiently
implemented in English classes in the future by reflecting the attitudes of the
students and research/teacher towards the application of critical pedagogy to the
English speaking classes in a South Korean EFL education environment.

In order to examine the students’ reflections on the applications of critical
pedagogy to their English speaking classes, the study used quantitative research
tools (e.g., questionnaires) and qualitative research (e.g., journal of the

researcher/teacher, and students’ interviews, journals, and oral presentations) to
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investigate from multiple angles the reflections of the students and
research/teacher on the implementation of critical pedagogy.

Therefore, this study aims to identify how students and researcher/teacher
perceive the application of critical pedagogy to English speaking classes showing
critical perspectives reflected in their oral presentations. Below are the detailed
research questions for the conduct of the research:

(1) What are the students’ attitudes towards the application of critical pedagogy to
English speaking classes?

(2) What is the researcher/teacher’s attitude towards the application of critical
pedagogy to English speaking classes?

II. Literature Review

2.1 Critical Pedagogy

Critical pedagogy moves away from the existing banking system in teaching
where the teachers transfer knowledge to their students, who then accumulate
knowledge. Instead, critical pedagogy realizes creative education in classes with its
problem-solving system, where the students problematize familiar situations and
are encouraged to engage in critical thinking (Freire, 1970). Freire (2000)
maintained that “banking education treats students as objects of assistance:
problem-posing education makes them critical thinkers” (p. 83). Thus, he (2000)
asserts that problem-posing education is based on creativity and it stimulates
reflection and action upon reality. Wink (2011) defined that critical pedagogy is “a
prism that reflects the complexities of the interactions between teaching and
learning” (p. 50). She (2011) also explained that the prism enables us to focus on
shades of social, cultural, political and economic conditions.

Hayati (2010) defined critical pedagogy is “a teaching approach that aims to
develop students’ critical thinking, political and social awareness, and self-esteem
through dialogue, learning and reflection” (p. 78). Critical thinking is essential in
realizing such critical pedagogy in classes, and Frerie (2000) explained that “true
dialogue cannot exist unless the dialoguers engage in critical thinking - thinking
which discerns an indivisible solidarity between the world and the people and
admits of no dichotomy between them - thinking which perceives reality as
process, as transformation, rather than as a static entity - thinking which does
not separate itself from action” (p. 92). Therefore, critical dialogue is very
important for students to pose critical issues in classes and they can have critical
perspectives of their every lives and the society. Smith & McLauren (2010) also
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mentioned that critical pedagogy values dialogic education which teachers facilitate
reciprocal conversations and debates (Smith & McLauren, 2010). Accordingly,
multiple perspectives on economic, political, and social situations are important
including students’ experiences in their conversations and debates (Smith &
McLauren, 2010, recited in Moll, Amanti, Neff, & Gonzalez, 2001).

2.2 Speaking and Critical Pedagogy

Bygate (1987) argued that for EFL learners to speak English proficiently, it is not
sufficient for them to know grammar, vocabulary, and pronunciation, and that
successful English speaking would necessitate the wuse of such knowledge.
Therefore, it is necessary to think well and determine words that would best fit a
particular situation based on critical thinking. Until now, the research on critical
thinking and English education in South Korea and abroad has focused on reading
and writing, and little attention has been paid to English speaking. As with the
growing importance of English speaking skills, however, speaking and critical
thinking skills have become important in the EFL subjects (Sanavi & Tarighat,
2014), urgently requiring research on English speaking in the globalization or
informatization era, the demand for English speaking is growing internationally,
and students find it necessary to improve their English speaking skills. Still,
speaking in a second or foreign language is considered most important among the
four areas of language skills because learners of foreign languages are required to
speak a language appropriately and effectively in social relationships (Fulcher,
2003). Hayati (2010) also argued that “it is important to incorporate the elements
of problem posing, critical and reflective thinking, dialogue learning and
participatory approaches into the practice of critical pedagogy”  (p. 81).
Accordingly, to speak English critically, students should raise critical issues, think
critically, have meaningful discussions and speak up their voices.

Sung (2012) explained that in the globalization era, English is not one of the core
subjects, but the politically, economically, and culturally intertwined hegemony is
included in the hidden curriculum. English teachers should thus more actively
encourage their students to think about social issues like race, gender, class,
power, or identity with critical perspectives. Therefore, English speaking as a
second or foreign language must use vocabulary appropriate to social interaction.
Thus, for effective and successful English communication, one needs to listen to
others who speak in English, summarize his or her thoughts critically, and express
these effectively. There has been little research, however, on the students’ English
speaking capacity specifically when critical thinking or teaching is applied to
English speaking classes. As such, Lee (2017) showed her research in which the
English speaking skills of the group (experimental group) who were specifically
taught critical thinking during their English speaking class were found to have
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greatly improved compared to those of the other group (control group), who were
not taught critical thinking, when the results of the pre- and post-tests were
compared. Therefore, it can be said that the critical thinking classes had a
positive effect on the South Korean university colleges’ English speaking capacity.
Still, the research did not include sufficient discussions on what students and
teachers think about critical teaching in English speaking classes; as such, there is
a need to conduct a detailed and in-depth investigation on their thoughts about
critical teaching in English speaking classes.

Nevertheless, under the EFL conditions in South Korea, the university students
considered speaking the most important skill among the four elements of English
learning (listening, reading, speaking, and writing), but their weakest (Lee, 2014).
While the South Korean students of English learn how to listen and speak in
English since elementary school, as they move forward, their English learning
mainly focuses on exams, which stress listening and particularly reading, and after
the college entrance exam, many of them feel that English speaking is the area
that they are most lacking in. Therefore, it is more important than ever before, in
today’s globalized world, to learn to express one’s thoughts critically in English.
Considering the previous studies, it is essential to encourage the students in
English classes to express critical thoughts in English so that they can be
successful members of the global society, which is characterized by complex global
relations. Accordingly, it is believed to be significant to examine the attitudes of
the teachers and students towards critical pedagogy to English speaking classes in
terms of promoting the students’ English speaking capacity. As the implementation
of critical thinking in class improved the students’ speaking capacity in the study
conducted by Lee (2017), it would be very important to also survey their attitudes
towards and thoughts about critical pedagogy through their own voices as this
would allow the identification of any difficulties that the teachers might have had
in applying critical pedagogy to their English speaking classes, and also what the
learners thought about the process and how they coped with it.

III. Methodology

3.1 Participants

The study participants were thirty six freshmen from two classes in the “Global
English” program taught by the researcher/teacher in the spring semester of 2017
at H University located in a metropolitan area in South Korea. The level of English
in both classes was level one, the lowest level. The interview participants totaled

fifteen students from two classes.
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3.2 Procedures

The study was conducted for four weeks from the 9th to the 12th week of the
Global English curriculum on Monday, Wednesday, and Friday of each week. There
were total twelve classes, consisting of preliminary activities to critical pedagogy,
main activities (group discussion, and essay writing) and concluding activities (oral
presentation).

First, a questionnaire was used before the preliminary activities to determine the

level of the students’ understanding of and their attitudes towards critical
pedagogy. In the preliminary activities, the researcher/teacher offered the study
participants a sufficient explanation of and guidance about the reasons for the
activities in the critical pedagogy introduction, telling them that the method of
stimulating motivation is an important part of the preliminary activities (Kim, 2011,
p. 63). Most importantly, the researcher/teacher introduced the basic concepts of
critical pedagogy through YouTube video clips and PowerPoint to initiate a series
of questions that are important in critical pedagogy: those questions aimed to
make the students reconsider and problematize what had been considered natural
and those questions aimed to make the students discuss how to solve these
problems (Canagarajah, 1999), and those questions aimed to make the students
point out why such discussion is important. Additionally, the researcher/teacher
showed the students TV commercials they were familiar with, and asked for their
opinions on such TV commercials. If they found some issues in the commercials,
they were asked to discuss these further through group discussions. In the
aforementioned activity, the researcher/teacher made the student participants
watch a YouTube video showing a case of assisted suicide and then made them
formulate questions about what they saw in the video.
After the group discussion, the students were given time to refine their thoughts
in preparation for their essays, after they gave their first preliminary oral
presentations. Additionally, the students reviewed their own thoughts after their
oral presentation, set their own essay and main presentation topic, analyzed
information relevant to the determined topic, and formulated questions and
engaged in another group discussion to share with their groupmates their feedback
on the topic. The objective at this point was to identify the points that each
student considered problematic and to seek out solutions to these. Each group
shared their opinions on each student’s topic, asked questions, and gave a simple
group presentation about what they had discussed in the group. The students then
wrote the draft of their respective essays. At this point, the researcher/teacher
helped the students only as a facilitator.

The essay allowed the students to express their own opinions in greater detail.
Each group read each of its members essay draft and gave feedback on it. The
researcher/teacher asked the students to complete their essays as an assignment,
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and offered them feedback on whether the essay demonstrated their own opinions
sufficiently and whether critical thinking has been sufficiently reflected therein.

As the concluding activities, the students revised and completed their respective
essays based on the feedback that they had received regarding such, and based
on the essay and supplemental data, each student gave a secondary, main oral
presentation in English for 4-5 minutes. The reason that the students were made
to write an essay before giving an oral presentation was that it would allow them
to review and refine their ideas prior to their presentation of these. The essay and
the oral presentation were reflected on each student’'s final grade. The teacher
recorded the oral presentations with permission from the students. When the
students prepared for their oral presentation, the researcher/teacher helped them
collect data and information that could support their opinions, and also
encouraged them to demonstrate critical thinking in their opinions.

During the oral presentations, the researcher/teacher handed out peer
evaluation forms to the other students for their assessment of their classmates’
oral presentations. The peer review form asked the students to assess the
presenting student’s fluency and accuracy in English as well as the student’s
demonstration of critical thinking. It also included the student’s posture and voice
during the presentation. The total of four items, each of which was given a score
from 0 to 10, resulted in a total score of 40, and the students were required to
write down one or two questions about the presentation. After the presentation,
the students exchanged their feedback on one another’s presentations, and
concluded the activities. They then filled out the presentation assessment forms.
The researcher/teacher examined in detail the students’ answers to the critical
thinking items in the presentation assessment form to determine how critical
perspectives were reflected in the students’ oral presentations. Furthermore, the
researcher/teacher collated the entries in her reflection journal and in the
students’, as well as the students’ essays, after the class, and coded these based
on the themes. The recordings of the students’ presentations were transcribed and
coded to determine how critical perspectives were demonstrated in such
presentations.

Also, after the semester, the interview was conducted for a total of fifteen
students, where the students were asked about their opinions on the application of
critical pedagogy to their English speaking classes. The interviews were recorded,
transcribed, and analyzed after being coded. Such qualitative research allowed the
researcher/teacher to directly listen to the students’ voices with regard to what
they think about critical pedagogy.

Finally, in the last week of the semester, thirty two students in the two classes
were surveyed with a questionnaire on the application of critical pedagogy to the
English speaking classes. The survey questions were the same as those that the

students were asked before the preliminary activities, and survey results were
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compared and analyzed. The key aim of the research was to examine in detail the
students’ and researcher/teacher’ reflections on the application of critical
pedagogy to English speaking classes through the quantitative and qualitative
research methodologies.

IV. Results

4.1 Students’ Attitudes towards Critical Pedagogy

In order to determine the difference of the understanding and attitude levels of
the students toward the application of critical pedagogy to English speaking classes
before and after its application, the paired-t test was conducted. It indicates that
the students showed a better understanding of critical pedagogy after its
application.

4.2. Reflections on Students’ and Teacher’s Attitudes towards the Application of
Critical Pedagogy to English Speaking Classes

4.2.1. Positive but with Some Resistance

Regarding their general attitudes towards the application of critical pedagogy,
which included lectures on critical pedagogy, YouTube videos, PowerPoint, journal
writing, discussions, essay writing and oral presentations using critical pedagogy,
eleven out of fifteen participants responded positively, but four participants felt
frustrated about it:

[ am very interested in socio-cultural or political issues. 1 really liked this
class, because we actually researched one issue and applied it to the real
class. I really liked the topic, but unfortunately my English speaking is not
enough to do it, so I think it does not fit into our class. If [ could express my
opinion in English very well or this project was conducted in a higher-level
English classes, it would be better, I think (Sangmin).

[ think it doesn’t fit our level because it is too difficult. We need to learn
everyday conversation first and it's kind of urgent but [ felt it was like
running without walking. I think it was not that helpful for us because it is too
much ahead of our level (Jisung)

However, other respondents expressed more positive attitudes towards the
application of critical pedagogy to  English  speaking classes. The
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researcher/teacher also expressed some mixed feelings in her reflection journal.

4.2.2. Challenges

In regard to the oral presentation that was based on the essays of the students
and their small group discussions, more challenges were shown. First, in their oral
presentations, eight respondents out of fifteen interviewees showed positive
responses and they said that it was very helpful, while seven respondents find it
very hard. The following shows that some of the students preferred using Korean
instead of English:

In order to help think critically, it should be in Korean language. Speaking in
English did not make sense to me. I think that it did not really help in critical
thinking, but instead, it was actually easier to write in English. It was really
difficult to speak in English during the oral presentation (Hochul).

In addition, about the small group discussions, eight respondents out of the
fifteen interviewees mentioned they participated actively in the group discussions
and the discussions were helpful to speak in English, but seven respondents
perceived the discussions were not that helpful because they should speak in
English and felt challenged:

I was forced to speak in English, but unconsciously. I was not confident in
English because English is very hard for me (Hyeonseok).

Therefore, the oral presentations based on the essays and small group
discussions seemed challenging for some students.

4.2.3. Positive but Challenging

On critical pedagogy to societal issues in our society, eight respondents out of
fifteen interviewees responded positively, but five respondents felt a little
challenged to speak in English:

I'm not interested in society and I don’t watch TV. So, I don’'t know what is
going on in our society. We just graduated from high schools and we are too
young to know our society (Ajin).

As Ajin mentioned, she is not interested in our society and has little knowledge of

social issues. However, she had to speak in English on the topic critically, thus,
she felt overwhelmed and challenged. On the other hand, some students showed
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positive attitudes towards the critical pedagogy to societal problems in English
classes:

[ think that the more controversial topics we have, the more English speaking
proficiency will be increased because we must talk more (Bangho).

I also noticed that [ participated in the discussions more actively on the

controversial issues than on regular topics (Hyereyon).

4.2.4. Hopes and Confidence

On the importance of the application of critical pedagogy to EFL classes, only two
respondents out of the fifteen interviewees answered negatively. Hochul mentioned
that it was too much work and he was very busy. He added if it was a lighter
topic like a self-introduction, it would be better and more helpful to learn English.
However, most of the respondents answered positively:

[ think the goal of Global English is to improve listening and speaking of
English. Therefore, students should be able to speak English well based on
their active participation. That’s why I think critical pedagogy is an excellent
method to make students participate in group discussions and improve English
speaking skills (Dukyoon).

V. Conclusion

This study is an ongoing journey to navigate the application of critical
pedagogy to English speaking classes. This study implemented critical pedagogy
to the English speaking classes and showed four findings. First, in comparison
with the results of the two surveys (before and after the application of critical
pedagogy), there were statistically significant differences. It indicated that the
students showed a higher understanding of critical pedagogy and positive
attitudes towards the application of critical pedagogy to English speaking classes
after its application. Second, there were mostly positive reflections to teach or
learn English using critical pedagogy for both classes. Most students showed
positive attitudes towards the one-month project to learn English using critical
pedagogy, but some were still concerned, frustrated or resistant because of their
low English speaking proficiency. The researcher/teacher also felt worried
because some students were confused. Third, in students’ oral presentations and
group discussions, students felt challenged because of the need to speak in
English. They perceived some pressure to speak in English, even though they
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thought about some issues critically; however, they could not express in English
what they wanted to deliver. For the group discussions, they expressed that they
could not discuss the issues in English freely because of their lack of English
speaking proficiency. On using the critical pedagogy approach to societal issues
in our society, some students viewed it as a good method for discussion because
they thought they could talk more about those issues, but others seemed not
interested in current societal issues.

Even if there was some confusion about the use of critical pedagogy for
learning or teaching English in speaking classes because of the burden of
speaking in English or the lack of English proficiency, most of the interview
respondents viewed it very positively. Furthermore, the researcher/teacher also
considered the possibility of the application of critical pedagogy to English
speaking classes.

While this study targeted university students, its results can also be applied to
English teachers teaching at secondary schools as well as to pre-service
teachers and learners. With regard to the education field and the future
research, the results of this study will be of great help to university curriculum
developers, teachers, secondary school teachers, and pre-service secondary
English teachers in applying critical pedagogy to their English speaking classes
by offering them a concrete method or a model they can use to deliver learner
centered English classes. Therefore, the need for the theory and practice of
“English education based on critical pedagogy  or “English speaking education
based on critical pedagogy” should be discussed in colleges of education so that
these can be actively used in developing the curricula in such colleges and in
teaching pre-service English teachers. Moreover, the theory and practice of
“English speaking education based on critical pedagogy” can be utilized in the
training of the current English teachers so that they can actively apply it to
English teaching in the middle and high school levels.
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English reading instruction utilizing critical approach: A
case study of Korean university students

Young-Mee Suh (Incheon National University)
Seonmin Huh (Busan University of Foreign Studies)

The purpose of this study is to explore how Korean university students develop their
critical thinking ability of the texts in English that they read through critical reading
instruction. With the research interest, the two researchers taught university students
at Busan and Seoul, alternatively, to read texts in English critically. The proficiency
level of each class was different: that of one class is much higher than that of the
other. The teachers followed the same teaching procedure of decoding and
comprehension, personalizing the reading contents, and critiquing and reflecting on
the reading texts and the students were guided to comprehend the texts that they
read, analyze reading texts critically and discussed alternative perspectives of the
reading in class. Data were collected by collecting students’ analysis notes,
interviewing the students and observing the class. Data analysis reveals that critical
approach in reading class were helpful for the students not only to develop their
language sensitivity and awareness in critical stance and challenge dominant social
assumptions and ideology but also to develop language skills and reading strategies.
Interestingly, however, this study does not confirm the results of previous studies on
positive relations between proficiency levels and critical thinking ability. Pedagogical

implications were discussed.

Introduction

The purpose of this study is to describe how students responded to a holistic
reading class with both conventional and critical literacy practices in Korea. The
researchers of this study implemented the concepts of critical literacy and
conventional literacy in their reading classes and explored students’ responses to
the instruction (Huh, 2016: Luke & Freebody, 1999: Lau, 2013). The following
research question guided this study: How did Korean college students respond to
the holistic reading instruction that implemented both conventional and critical
literacy practices?
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Literature Review

Several scholars suggested a variety of instructional frameworks of balanced
approaches of addressing conventional and critical literacy (Freebody & Luke,
1990; Huh, 2016; Lau, 2013). For instance, Freebody and Luke (1990), when reading
texts from critical perspectives, readers play the roles of code breakers, text
participants, text users and text critics. As code breakers, students need basic
knowledge of reading and writing of a language. As text participants, students need
to “engage the meaning-systems of the discourse itself” (p. 9). Students, as text
users, need to learn that literacy does not entail a solitary process but is “a set of
social practices undertaken with others, and students must know what to do with
text in particular social context other than those of the specialized site of the
classrooms” (p. 12). Finally, as text critics, students involve in “conscious
awareness of the language and idea systems that are brought into play when a
text is used” (p. 13). Freebody and Luke suggested that the four concepts of
literacy should be presented in literacy education, and the components should be
realized in classrooms in interactive and harmonious manner corresponding to the
specific educational contexts, different educational purposes, different levels of
students’ abilities, and so on.

In another study, Lau (2013) suggested an integrated critical literacy instructional
model with four dimensions: textual dimension, personal dimension, critical
dimension, and creative/transformative dimension. In the textual dimension,
students focus on “the linguistic structures and multimodal designs of different
text types, print or nonprint, and how they present and construct certain
messages’ (p. 9). In the personal dimension, students are encouraged to interpret
the text against their experiences, feelings and emotions to critically reflect the
text. In the critical dimension, students are encouraged to critically examine social
issues in the text. In the «creative/transformative dimension, students are
encouraged to take actions to address the social realities discussed in classrooms.

In an EFL context, Huh (2016) pointed out the significance of balancing
conventional and critical literacy to educate holistic readers of English and
suggested an EFL critical literacy curriculum, with the teaching procedure of
decoding and comprehension, personalizing the reading contents, and critiquing
and reflecting on the reading texts from missing or marginalized cultural
perspectives. This holistic instruction started from checking students’ strong
comprehension of the texts, followed by their active connection to the contents
and topics of the readings to personalize the issues and visualize their own
viewpoints, while articulating authors’ positions or main ideas. This level of
engagement was named socializing with the texts. Then, students are guided with
critical questions to the unpacking of ideological constructs, cultural beliefs, and

underlying assumptions that marginalize certain cultural groups’ values. Students’
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decoding and reading comprehension and their socialization with the main ideas
become important steps to accomplish their critical analysis of the readings in the
study.

Through these examples, we can see that different instruction models commonly
emphasize the holistic nature of a reading curriculum that addresses both
conventional and critical literacy practices. There are rich discussions about
teaching pedagogy and specific strategies for teachers. More information is
necessary on how students react to this type of curriculum and how students take
the roles as readers that each model suggests. Therefore, in this study, we will
investigate the ways students engage in this type of reading instruction and
illustrate their growth as holistic readers of English.

Methodology

Two researchers were the teacher of two reading classes. Students were
university English major with diverse levels of English proficiency. Students have
never been educated through holistic views of reading education. Two researchers
followed the similar steps of teaching pedagogy that started with conventional,
decoding and reading comprehension and moved on with critical questions and
discussion for hidden meanings or the intended cultural messages embedded in
different reading texts. Table 1 showed the five reading texts the two researchers
taught, implementing both conventional and critical literacy approaches:

TABLE 1. Five Reading Texts Used

Texts

1 Yu, T. (2012).  Will Jeremy Lin’s success end stereotypes? CNN
http://edition.cnn.com/2012/02/20/opinion/yu-jeremy-lin/

2 Mangaraj, S. (N.  A)). Does culture matter?
http://www.preservearticles.com/201103284782/culture-and-society-does-culture-matter.html

1. 3 2. Dillon, S. (2008). Elite Korean schools, forging Ivy League skills. The New York
Times. http://www.nytimes.com/2008/04/27/world/asia/27seoul.html?mcubz=1

4 Ambrose, J. (2012). Student loans fail students. The Korean Times.
http://www.koreatimes.co.kr/www/nation/2017/07/160_111637.html

5 Huxley, T. H. (1868). A liberal education. An address delivered at the South London

Working Men’s  College.

http://www.wwnorton.com/college/english/nael/noa/pdf/27636 vict ul2 huxley.pdf

The following themes have been emerged from the data analysis:
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TABLE 2. Emerged Students’ Responses to Holistic Teaching

Themes Patterns
Becoming  Strategic * Analyzing the organization of the text and word choices
Readers * Monitoring their reading difficulties

* Tracking the purposes, cultural biases, and beliefs in  the texts

Emotionally ~ Engaged * Using emotionally charged words in their responses
® Connecting to the texts with personal experiences and  subjective feelings
* Emotionally connect to the target cultural groups for  critical reflection on the

social issues
Critical ~ Initiation of * Suggesting alternative angles to interpret the social —issues
Active  Readership * Taking editors’ positions to suggest what is missing from the texts

* Initiating active forms of critical reading on their own

Findings

As the first result, these students showed strong indications of strategic reading
practices, as they did not simply translate the texts, but distinguished between
important and detail paragraphs. They were also sensitive to word choices or
linguistic clues that showed the authors’ biases, beliefs, and main claims. Their
notes also illustrated their analysis of the reasons for difficulties, which is a
high-level metacognitive reading strategy.

The second interesting finding of this study is that the students shared their
emotional responses to the cultural texts in group discussion, even though the
critical questions provided by the teacher and the decoding and reading
comprehension step mostly required intellectual engagement of the students. In
other words, when holistic reading instructions are implemented, students tended
to not merely discuss the author’s views and their personal viewpoints on the
issue but also enrich their discussion with their affective and emotional reflections.

Lastly, the data analysis revealed students’ critical consciousness of the writer’s
cultural bias in the reading passages. Reading from a critical stance means that
“readers use their background knowledge to understand relationships between their
ideas and the ideas presented by the author of the text (McLaughlin & DeVoogd,
2004, p. 52)". In this sense, the students participated in this study played the role
of text critics (Luke & Freebody, 1999), envisioning different ways of viewing the
writer’'s topic. For instance, Group 7 from Researcher A’s class raised questions
about the writer’'s assumption about elite Korean Schools where students study too
hard. They pointed out that not every student in the schools excessively studies as
described in the passage and, as reported in the following excerpt, the readers in
different cultures may get a distorted idea of the general education system in
Korea by reading the text.

On the whole, both group students conducted their critical thinking performance
in reading texts in English better at the end of the semester and this can be

interpreted as growing pains. However, there is no positive relationship between
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English proficiency levels and critical thinking ability in this study, even though
the advanced level learners were more sensitive in analyzing texts in terms of
language use. Therefore the teacher must have sufficient professional training to
help students better understand the texts, have more sensitivity to how language
can be used to manipulate readers and immerse students in an educative
community or critical thinking (Golding, 2011). These factors are important to
facilitate students’ critical thinking performance, while reading texts in English.
Also teachers should provide a variety of ideas to promote critical literacy in
reading course as the self-directed critical performance by the advanced level
students in this study shows. Other related educational implications will be
introduced and discussed in the presentation.
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Towards critical multicultural education in Korea: Focus on bilingual educ
ation in multicultural studies

e, oot

Abstract:

This paper aims to understand the current state of multicultural studies focusing on
bilingualism and bilingual education. By adopting the perspective of critical multiculturalism,
we reviewed 74 KCI-indexed academic papers (51 empirical and 23 non-empirical studies)
published in South Korea. We first analyzed the selected studies quantitatively by the journal,
publication year, research method, target context, target population, and the research theme. A
qualitative analysis of the results was then performed in order to understand their meanings
and implications within the critical multicultural viewpoint.

We have found that since 2007 when the first paper on bilingualism was published, the
number of the relevant studies has increased with two notable "leaps" in 2009 and 2012.
Despite this positive move in general, the current interest tends to lack a focused and detailed
attention to vital dimensions involved in bilingual education: social, cultural, and political as
well as linguistic and pedagogical. For example, studies about bilingual teaching and learning
practices took up only 28% of the studies reviewed but nearly 40% addressed language
policies or suggestions, showing a skewed state of research on bilingualism. These findings
indicate a strong need for more in-depth, extensive studies which can uncover the dynamic
nature of bilingual education for multicultural population in Korea and its linguistic and
sociopolitical implications.
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Pronunciation of Korean Speakers of English in English as a Lingua
Franca Context

Hyunsong Chung
(Korea National University of Education)

English has become the first ever global lingua franca as the communication between non-native speakers of English has
exceeded that between non-native and native speakers of English. Because the interlocutors in the communication are
usually involved in the interaction with speakers with different English accent, there have been debates on the
“intelligibility” and “nativeness” principle in terms of English pronunciation. The issue of the appropriate pronunciation
reference model for learners in English language classroom has also been discussed in many studies. In this paper,
pronunciation issues in English as a lingua franca (ELF) framework is reviewed based on Jenkins’ lingua franca core
(LFC; 2002, 2007). Based on the analysis of the speech data in spontaneous speech between Korean speakers and
native/non-native speakers of English, this paper examines the pronunciation features that lead to communication
breakdown or phonological accommodation and convergence in ELF context. The result showed that the interlocutors
might need to be equipped with different LFC when they have communication with different speakers. The paper
suggests to adopt an asymmetrical approach to conversational interface in English classrooms in Korea to improve the
intelligibility of English pronunciation of Korean speakers of English.

1. Introduction

English is used in more than 75 countries by around 400 million speakers who use English as
a first language and 430 million who use English as a second language. Even though they are
not the speakers of English, speakers who are exposed to English in these countries are
estimated to be 2.2 billion out of 7.5 billion of the world population as of 2017. So we are
now in the era where more non-native to non-native speaker English communication takes
place than non-native to native speaker English communication. English has become the first
ever global lingua franca in this sense. English has been named as “English as a global
language,” “English as an international language (EIL),” “World Englishes (WEs),” “English
as a lingua franca (ELF),” etc. It provokes discussion on the ownership of English and
“intelligibility” and “nativeness” principle of English pronunciation.

The issue of the appropriate pronunciation reference model for learners in English language
classroom has also been discussed in many studies. In this paper, pronunciation issues in ELF
framework is reviewed based on Jenkins’ lingua franca core (LFC; 2002, 2007). Based on the
analysis of the speech data in spontaneous speech between Korean speakers and native/non-
native speakers of English, this paper examines the pronunciation features that lead to
communication breakdown or phonological accommodation and convergence in ELF context.

2. Lingua Franca Core

Jenkins (2002) suggested core and non-core features of English pronunciation in non-native
to non-native speaker English communication based on her four-year long qualitative study
on interlanguage talk. According to Jenkins (2002), in consonant inventory all sounds except
/0/ and /8/ are critical in the communication, but approximations of all others are acceptable
as long as they are distinctive with each other. When “r” follows the vowel in the
tautosyllable, rhotic /1/, which can be found in American English, is preferred to non-rhotic
/1/ as in the British English. When /t/ appears in intervocalic position where the second vowel
is not stressed, unflapped [t] is preferred to flap [r], because [t] is clear in the orthography.
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Aspiration after /p, t, k/ in proper contexts should be manipulated. Consonants clusters are
important both word initially and word medially. The long-short contrast in vowel quantity
should be maintained so that the contrast is distinctive. Among prosodic features, tonic stress
is critical in the communication, while other features of prosody might hinder the
intelligibility of non-native speakers’ English pronunciation. Non-core features include
consistent L2 regional vowel qualities, weak forms, features of connected speech, stress-
timed rhythm, word stress, and pitch movement. She also suggested that convergence of
pronunciation features would take place in interlanguage talk where non-native speakers of
English who have different language background have a communication with each other.

According to the proponents of the LFC, “LFC could provide the learners with a lighter
workload and increased levels of achievability which in turn lead to increased learner
motivation. It also helps learners hold on to their first-language identity when they speak in
English (Walker, 2010)” Even though, the LFC is recognized by many Korean teachers of
English as legitimate in teaching pronunciation in that it focuses more on the intelligibility
than accuracy and that it pursues learnability and teachability, and learner motivation and
identity, the application of the LFC to a Korean context has practical problems.

3. Language-internal challenges of the LFC

According to the recent works on the intelligibility of English pronunciation of Korean
speakers of English by Chung (2013 a, b), Chung, Kim, and Lee (2016), and Chung, Lee, and
Kim (2016), replacing fricatives or affricates to other approximation was not universally
intelligible. Replacing [1, 1] with a flap [c] was prevalent among many Korean learners of
English and it was often not intelligible to other non-native speakers of English. It was also
difficult of Korean learners of English to use consistent vowel quality. In terms of prosodic
features, even though stress-timing and vowel reduction in unstressed syllables are not
recommended in the LFC, too much deviation of such prosodic features would make it
difficult for native speakers or even for non-natives speakers of English to understand non-
native speakers’ pronunciation.

Based on the speech data above, it was revealed that what is intelligible pronunciation for one
listener of English might not be intelligible to another listener of English. So listeners or
speakers need to be equipped with different sets of LFC features when talking to different
interlocutors who have distant language backgrounds. In this sense, workload in the LFC is
not light.

4. Contextual challenges of the LFC

It would be ideal that the learners of English are exposed to learning environment where they
frequently communicate with speakers with different L1 background in language classroom,
which is, unfortunately, not feasible in Korea. Rare opportunities of accommodation skills
and convergence are provided in Korean classrooms of English, because interlanguage talk is
not available. In English language classrooms in Korea, the meaning-oriented task-based
approach and communicative activities are promoted in order to enhance the communicative
ability of the learners. Even though the goal of communication might be successfully
achieved in these activities, the pronunciation of non-canonical forms in the communication
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might be easily fossilised because the communication usually takes place in the monolingual
and homogeneous settings. As mentioned above, what is intelligible pronunciation between
Korean learners might not be quite understood by other non-native speakers of English.

Furthermore, Korean teachers of English are not confident in their understanding of the LFC
features. However, all burdens to design and implement the LFC syllabus rest upon teachers.
Due to this difficulty, they would rather pursue a “standard” norm of English or give up
teaching English pronunciation than adopt the LFC in English classrooms.

5. Socio-linguistic challenges of the LFC

The LFC does not appropriately reflect the needs of learners of English who take native-like
English pronunciation for the only intelligible pronunciation. Native or native-like English
pronunciation is still generally preferred to accented English in the job market. Students and
parents pursue the “standard” or “native-like” norm of English, which is believed to
guarantee academic/professional success in the future. There is also a gatekeeping in English
textbooks in Korea because most of them are biased to American English. So just intelligible-
enough pronunciation is not necessarily what learners of English want to learn. They would
not be happy when their accent is dubbed “difficult to understand, strange, harsh, nasal, and
quarrel like (Jenkins, 2007)” by other speakers of English. Korean speakers of English are
more likely to have communications with native speakers of English than with non-native
speakers. So it might be possible that the LFC for communication only among non-native
speakers of English could lead to serious communication breakdown when non-native-to-
native communication happens.

6. Conclusion

Based on the challenges of the LFC, it is necessary to adopt an asymmetrical approach to
conversational interface in English classrooms in Korea. For novice and intermediate level
learners, native model should be provided in speaking activities which are designed based on
a specific native norm. In listening activities, ELF reference models could be given to them
so that they are familiarised with different variations of English pronunciation. Because it is
believed that advanced and superior learners of English are able to accommodate their
pronunciation when they are exposed either to ELF or native norms, the LFC would work
best for them.
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Sketching the Linguistic Landscape
of an Urban Community Southern
Luzon, Philippines

ol AL T

Linguistic Landscape: An Introduction

v Simply, Coulmas (2009) considers the discipline the study of writing on
display in the public sphere.

v Linguistic landscapes as a social inquiry shares a lot of similarities
with sociolinguistics.

v If social meanings in speech are created and conveyed not only through lexical
but also acoustic cues, could it be that social meanings in written language in
the public space are analogously conveyed not only through linguistic but also
spatiotemporal cues from LL items?

Background of the Study

v* This paper explores a sketch of the linguistic landscape of an urban
community in Cainta, Rizal — a first-class municipality south of
Luzon in the Philippines.

v has a population of 311,845 in an area of 26.81 km?
v holds the record as the most populous municipality in the Philippines
v has seven b: where 63, 498 live

v its close proximity with Manila is a crucial factor in making it one of the
most urbanized municipalities in Rizal

v annual income of Php766,924,602 makes it richest municipality in the
Philippines
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Linguistic Landscape: An Introduction

v Shohamy and Gorter (2009) — semiotic resources juxtaposed in public spaces
enrich the envi through the repr ion and display of rich and
stimulating texts on multiple levels

v Kttention to these ing semiotic in the envi is of
interest in the rapidly growing area referred to as linguistic landscape
(LL).

v The term linguistic landscapes first appeared in the seminal work of Landry
and Bourhis (1997),i.e, ‘the language of public road signs, advertising
billboards, street names, place names, commercial shop signs, and public signs on
government buildings combines to form the linguistic landscape of a given
territory, region, or urban agglomeration’ (p. 25).

B
Background of the Study ] W
L

v K spate of studies on language represented and displayed in public space
supports linguistic landscapes as an emerging field of inquiry.

v Early LL studies typically focused on urban environments (Coulmas, 2009).
v Kll pioneering studies of language in the public space are about cities:

Brussels (Tulp, 1978), Jerusalem (Spolsky & Cooper, 1991), Paris and Dakar
(Calvet, 1994) and Montreal (Landry & Bourhis, 1997).

[]
Background of the Study w -
r

v’ The urban space of the municipality dealt herein shares many similarities with
city spaces previously investigated in LL research.

v The socio-economic conditions in the public space, albeit not a city, render it an
interesting area to study the social meanings inscribed in and shared, created
and negotiated through the semiotic resources of the linguistic landscape.

v Hence, urban space may be more suitable than city space to describe the
linguistic landscape in this study.

v Moreover, it could be that the urban and populous set-up of the municipality
facilitates disputes between LL actors who contest and compete for space to
create and negotiate meaning in the linguistic landscape.

- . -
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Related Literature

v Spolsky and Cooper (1991) - linguistic landscape of early 1990s Jerusalem to
map out sociolinguistic changes that took place in the 0ld City.

v Landry and Bourhis (1997) - focused on a similar issue and probed the role of
linguistic landscape in language mai and ethnolinguistic of
Montreal, Canada

v Subsequent LL research examined an array of sociolinguistic issues, including
language planning, language policies and linguistic landscapes in East Timor
(Macalister, 2012), an emerging World English in Thailand (Huebner, 2006), the
impact of globalization and in a non-English-speaking monolingual society
(Backhaus, 2006), power relationship between different linguistic groups (Ben-

afael et al., 2006).
AP
e ;-

N =il
Related Literature ] =
PR

v Embion (2013) analyzed how linguistic and ideological conflict is reflected by

the linguistic landscape of the coffee community of Amadeo, Cavite. It also

tackles the careful and balancing act that takes place in the community’s

practices between authenticity and mobility and how this impacts the local

political economy of language as reflected in the linguistic landscape.

v Doplon (2013) focused the linguistic landscapes of the multilingual communities
in southern Philippines. Her research compares patterns of linguistic landscape
among three different localities of Marawi, an Islamic city in the Philippines.
The study analyzed language choice as symbolic construction through rational
considerations, presentation of self, and power relations. The study provides a
rich description of the sociopolitical d ics of as well as

*nderstanding English as a Muslim language in the southern Philippine context.

2 —

Theoretical Framework [ ] W

v~ Ben-Rafael et al’s (2006) linguistic landscape
v~ Pennycook’s (2012) language and mobility
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Related Literature

v Kasanga (2012) mapped the linguisti of a neighborhood in Phnom
Penh, Cambodia and examined the distributional patterns of signs in the
commercial district of Central Phnom Penh.

v Taylor-Leech (2013) discussed iconicity, indexicality and visual grammar in
public signage of multilingual East Timor. The study showed how language
choice indexes national and social identity in the public space.

v"Wang et al. (2013) traced the development of multilingualism in Kuala Lumpur
Chinatown and found that the changing scenario of public signage is not only a
reflection of language ices by Chinese di but also a i
of different identities in present-day Kuala Lumpur Chinatown: Chinese identity,

alaysian identity, and global identity.
UL T
em
: T

Research Questions L]

It is the general aim of this paper to map out the linguistic

landscape of an urban community in Cainta, Rizal. Specifically,

the aim of this paper is two-fold:

1. How are semiotic resources deployed in the linguistic
landscape of the community?

2. How are these semiotic resources used in revealing social
meanings in the community?

G

[ =R
METHODOLOGY [ ] L

v~ Linguistic landscape design

v~ Core data gathering method in linguistic landscapes is photography that
thoroughly documents defined social spaces

v~ The researcher engaged in an exhaustive documentation of LL items in the
urban community in Cainta, Rizal using an iPhone5’s 8-megapixel iSight
camera with autofocus.

v~ Images captured approximated how these visual images look like at street
level in the naked eye of passers-by.
Data gathering focused on photographs of storefronts, street and place names,
commercial signs, public and road signs and graffiti.

v~ These data represent a flow of LL elements Ben-Rafael et al. (2006) call
‘bottom-up’, which means that the signs are used by individuals or groups ‘who
enjoy autonomy of action within legal limits.

et
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Yielding and analyzing the data

v~ Photographic documentation of signs in the public space
yielded a total of 150 LL items.

v~ Hult’s (2009) linguistic landscape analysis o 3
v Braun and Clarke’s (2006) thematic analysis H°‘_” e s_emlot:c resources deployed i
the linguistic landscape of the community?

MATUA 2 hv.w.' A am
ML & re———— LA T——

How are semiotic resources deployed in Linguistic
the linguistic landscape of the community?

i A0 S 00 i | e AR 4 e

Language choice in public signs Language choice in public signs

Table 3.1. Language choice in public signs
ice ic sign:

Numbor of LL ttems Percontage
a

Color Figure 3.1. Display of Filipino serving a communicative function
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Language choi

ce in public signs
o

Color Figure 3.2. Display of English as an iconic language

e o T

L
L

Language choice in public signs

Color Figure 3.4.

of Snackto, of practice

L
L

Discourse Functions

SRR eta

4]

- o

Color Figure 3.6. Directive in Filipino

e T
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Language choice in public signs

Color Figure 3.3. Lexical borrowing from Japanese

h b A |'.‘ Moa
L ——

Language choice in public signs

Color Figure 3.5. Graffiti in public signs

Discourse Functions
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Discourse Functions Discourse Functions

e

Color Figure 3.9. Filipino and English co-occurring in a declarative LL item

A T

Discourse Functions

Spatiotemporal

Color Figure 3.10. Directive expressed in English and Filipino

Semiotic Repetition

Color Figure 3.11. Semiotic repetition Color Figure 3.12. Semiotic

in a computer shop front repetition in a concrete wall

Color Figure 3.13. Semiotic Color Figure 3.14. Semiotic
swamping on a wooden post swamping on a concrete post
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Semiotic Mismatch

Color Figure 3.15. Semiotic in the li

hv.u'.'

How are these semiotic resources used in
revealing social meanings in the
community?

hv AR
L ——

Public signs as an extension of a shared linguistic repertoire

re 3.18. Public signs as an extension

ared linguistic repertoire
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Semiotic Flop

Color Figure 3.16. Semiotic flop in linguistic landscape

e —
com
|

Public signs as indexical of shared space in the linguistic landscape

Color Figure 3.17. Public signs as a marker of shared space

e —
com
|

Public signs as an indication of translingual practice

Color Figure 3.19. Public signs as an
indication of translingual practice

e —
com
|
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Public signs as an index of transgressive identities

Color Figure 3.20. Public signs as an index of
transgressive identities

Fi

ion with thematic
analysis as its analytlc framework, the study found two linguistic

v” Using linguistic 1

and four spatiotemp st which aid in
revealing at least four soual meanmgs germane to the urban
community studies.

v’ The language choices of LL actors and discourse functions of LL
items on the linguistic level and semiotic repetition, semiotic
, semiotic h and semiotic flop on the
spatiotemporal level index shared meanings, shared linguistic
repertoire, translingual practice and transgressive identities.

kv AR
L ——

L]
W
L]
v"In the case of this paper, it is clear that sociolinguistic analysis cannot be
simply confined into looking linguistic phenomenon as it exists in society, but
rather how other semiotic resources are deployed.

v Thus, research that is more responsive to specific contexts and specific societies
finds empirical Central to this endeavor is the ion of new and
innovative approaches in the study of language in society.

v This study utilized one compelling method of doing just that and that is from
the lens of public signs displayed in public spaces or simply linguistic
landscape.

kv AR
L ——
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v'This descriptive-exploratory study is an initial attempt to map out
the linguistic landscape of an urban community in the first-class
municipality of Cainta, Rizal.

v'The research proceeded with a two-fold aim of exploring how
semiotic resources are deployed in the linguistic landscape of the
community and how are these semiotic resources used in revealing
social meaning relevant to the community.

The results of the study raise questions on some sociolinguistic issues.

v First, the more visible presence of Filipino over English in the public signs of
the community makes the claim of Tupas (2003) that ‘all material rewards
accrue to English’ problematic.

v Second, following Pennycook’s (2012) notion of language and mobility, the widely
studied phenomenon of diglossia seems to be problematic.

v Third, from a linguistic landscapes’ lens, the notion of diglossia that certain
varieties have certain functions to play is also problematic.

v Fourth, it is necessary to understand that diglossia is an issue not only of
sociolinguistics, but also of politics and power.
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of an Urban Community Southern
Luzon, Philippines
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Business English as a Lingua Franca (BELF): a Corpus-based
Conversational Analysis of Mediation'

Keiko Tsuchiya (Yokohama City University)

1. Introduction

English as a Lingua Franca (ELF) is defined as ‘any use of English among speakers
of different languages for whom English is the communicative medium or
choice’(Seidlhofer, 2011, p. 70) and Business English as a Lingua Franca (BELF) as
‘business communication via ELF’(Ehrenreich, 2014, p. 70). BELF has been
investigated from various aspects in the exiting studies: the collaborative nature (Firth,
1996; Rogerson-Revell, 2008), competitiveness (Tsuchiya & Handford, 2014;
Wolfartsberger, 2011) and strategies to manage ‘trouble sources’ (Cogo, 2012) in BELF
business meetings. The recording data from formal business meetings was collected for
most business discourse studies, but small talk in business is also recognised as critical
to establish an interpersonal relationship among workers (Holmes, 2000; Koester &
Handford, 2012) and so does in BELF small talk (Pullin, 2010). The current study
examines a BELF small talk in Asia, focusing on the practice of mediation.

Medication in an ELF interaction is defined as ‘a form of speaking for another, where
a coparticipant starts rephrasing another participant’s turn that was addressed to a third
party’ (Hynninen, 2011, p. 966). In her academic ELF context, mediation was frequently
used by teachers for students with communication troubles, i.e. a teacher mediates with
an utterance, “what ((...)) your fellow student would like to know is” (ibid). The

structure of mediation was also identified in Hynninen’s study:

Trouble-source turn by A
(other-initiation of repair by B)
Rephrasing of A’s turn by C, i.e. mediation

Reaction from B

A e

(evaluation and /or elaboration of B’s turn by C)
(Hynninen, 2011, p.974)

! Part of the study was first presented at the 50th British Association of Applied Linguistics

Conference in Leeds in September 2017 (Tsuchiya, 2017).
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Mediation is described as “a co-operative strategy that increases communicative
explicitness”, which also (re)constructs the institutional order which divides teachers
and students (ibid, p.976).

This article reports a corpus-based conversation analysis of mediation in a BELF
casual lunch meeting at a branch of a Japanese trading company in Asia, which involved
nine participants from six Asian countries. Two research questions are addressed here:
(1) how do the participants allocate the speaking time among them?, and (2) do they use
mediation? 1f they do so, who mediates for whom in what way? The findings are
discussed briefly in relation to the concept of lingual capability (Widdowson, 2003).

2. Research Data and Method

Four casual lunch meetings were audio-recorded in 2015 and 2016, and one datum
recorded in 2016 (fifty minutes in total) was analysed at this stage. The conversation
data was transcribed and time-stamped, using an annotation software tool Transana
(Fassnacht & Woods, 2002). Transcription conventions in the Cambridge and
Nottingham Corpus of Discourse in English (CANCODE) (Adolphs, 2006) were added
to the transcription. The analysis was conducted, applying both a quantitative corpus
analysis using a time-aligned corpus (Tsuchiya, 2013) and a qualitative conversation
analytic approach (Sacks, Schegloft, & Jefferson, 1974).

Nine participants took part in the recording session: one Chinese, one Japanese, one
Indonesian, two Indians, one Malay, two Singaporeans (see Table 1, all names are
pseudonyms). The meeting was organised for this research by one of Japanese workers
in the company, Tanaka, who is my old friend. For the purpose of participant
observation, | (the Japanese female researcher) was also in the meeting. Tanaka was not

in the meeting but asked his colleague Ray to be in charge of the event.
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Table 1: The participants

No Name Countryof M/F L1 L2 L3 Working
birth Experience

1  Ray CHI M Japanese  English Chinese 10 years
2 Koki JPN M Japanese  English - 4 years

3  Gina* MLS F Chinese English Japanese 21 years
4  Tina* SGP F English Chinese - 10 years
5 Emma SGP F English Chinese = Thai 3 years

6 Maya IDN F Indonesia  English Chinese 5 years

7  Ali* IND M Hindi English - 17 years
8  Shik* IND M Hindi English - 17 years

Notes: CHI=Chinese, JPN=Japanese, MLS=Malaysian, SGP=Singaporean, IDN=Indonesian, IND=Indian,

* = the participants who also took part in the previous recording sessions in 2015.

The headquarter of the trading company is in Tokyo and Tanaka, Ray and Koki were
temporarily transferred from the Tokyo office to the Asian branch. There are an
administration department and an engineering one in the subordinate company, and

most of the participants belong to the former except Ali and Shik, who are Engineers.

3. Results
To have an overview of the interaction, the numbers of turns, words and speaking
time length of each participant are calculated, using the time-aligned corpus (Tsuchiya,

2013), which are listed in Table 2.

Table 2: The speaking time and word count

Turn  Speaking Word Speaking time/  Word/
time count Turn Turn
Ray CHI 337 00:09:37 1898 00: 00: 02 5.6
Researcher JPN 250 00:09: 06 1410 00: 00: 02 5.6
Shik* IND 257 00:08:05 1645 00: 00: 03 6.4
Tina* SGP 130 00:04:33 841 00: 00: 02 6.5
Gina* MLS 172 00: 04: 10 787 00: 00: 01 4.6
Koki JPN 116 00: 03:13 499 00: 00: 02 4.3
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Ali* IND 52 00: 01: 33 299 00: 00: 02 5.8
Emma SGP 49 00: 01: 15 226 00: 00: 02 4.6
Maya IND 40 00: 00: 56 187 00: 00: 01 4.7
All - 00: 01: 44 - - -
Unclassified - 00: 00: 38 - - -
Pause - 00: 05: 10 - - -
Total 1403 00: 50: 00 7792

Notes: CHI=Chinese, JPN=Japanese, MLS=Malaysian, SGP=Singaporean, IDN=Indonesian,
IND=Indian,

The fifty minute small talk conversation comprises 1403 turns and 7792 words in
total. Ray took a speaker turn more than 300 times and his total speaking time length is
9 mins 37 secs. The similar tendency is observed in Shik (257 turns and 8 mins 5 secs)
and Researcher (250 turns and 9 mins 6 secs). Tina and Gina talked for more than 4
mins in total and Koki more than 3 mins. Ali, Emma and Maya’s contributions to the
discussion are limited and their total speaking time lengths are less than 2 mins. Shik
and Tina took relatively longer speaking turn since their words per turn are 6.4 and 6.5.

Through the qualitative analysis, eight instances of mediation were identified in the
current data, five of which were initiated by Ray, two by Tina and one occasion by Ali.
Extract 1 is an example of mediation initiated by Ray for me when Tina is asking me

about my students’ age group.

Extract 1: Mediation by Ray at 00:02:41

1 Tina so mostly the students is what age group like for <§G?>
who hear our presentation the university the=

2 Researcher I'm teaching?

3 Tina yeah age group group of age age.

4 Researcher <§0>age. </$O>

5> Ray <§0>age.</$0O>
6

Researcher u:n.

As shown in the example, in most cases, repair strategies are accompanied with the
mediation sequences in my data. Repair in conversation is described as ‘efforts to deal
with trouble-sources or repairables — marked off as distinct within the ongoing talk’
(Schegloft, 2007, p. 101) and repair sequences are classified into four types (Schegloff,
Jefferson, & Sacks, 1977): self-initiated self-repair, self-initiated other repair,
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other-initiated self-repair, other-initiated other repair. In line 3, Tina uses self-repair,
repeating the words group and age several times to respond to my other-repair initiation
in the previous turn in line 2. Then, Researcher confirms the word age in line 4, which
is overlapped with Ray’s utterance age in line 5. This is an instance of Ray’s mediation
for Researcher and Tina.

Another instance is observed in Extract 2, which includes Ali’s mediation for Ray and
Shik. Shik is talking about the importance of learning a foreign language for work in

line 1, which leads to another topic of learning Japanese.

Extract 2: Mediation by Ali at 00:14:20
1 Shik  but knowing a foreign language is very good from a <§G?>
point of view not only local but also going abroad working for er

overseas er country embassies+

Ray yeah.
3 Shik  +very good job opening.
4 Gina  yeah.

<$E> pause </$E>

5 Gina  are you study Japanese?
6 Shik I will only speak after I learn it.
7 All <$E> laugh </$E>
8 Ray <$G?> what? abunai? <$E> laugh </$E> ‘other—repair—initiation
9> Ali after he learns it. <$E> laugh </$E>

10 Ray ah.

In line 5, Gina asks Shik whether he studies Japanese and Shik answers in line 6, ‘I
will only speak after I learn it’, which is followed by others’ laughters. However, Ray
did not understand what Shik said and initiates an other-repair in line 8, uttering ‘what?
abunai?’ with a laughter. The Japanese word abunai means dangerous. From the
utterance it seems that Ray misheard Shik’s previous utterance and thought Shik spoke
Japanese. Ali recognised the trouble source in Shik’s previous utterance and repeated
the sentence again for Ray in line 9, which is a mediation sequence initiated by Ali. Ray
then expresses his understanding in line 10, uttering a#. What implication can be drawn
from the analysis of mediation in the BELF small talk is briefly discussed in the

concluding section, referring to the notion of lingual capability (Widdowson, 2003).
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4. Conclusion

This article reported a corpus based conversation analysis of a BELF small talk in Asia,

examining the use of mediation in the interaction. The preliminary findings include:

1. Eight instances of mediation were observed, more than half of which was
initiated by Ray (a Chinese sales worker), who spoke most during the meeting,

2. mediators share the linguistic repertoire with the addressers, and also the
addressees in some cases, i.e. Ray, who is fluent both in Japanese and Chinese,
mediates for a Japanese-speaking and a Chinese-speaking workers, and

3. mediation was conducted with simple repetitions of addressers’ original
utterances or rephrasing with a few words, following self or other repair

initiation.

The context where the BELF small talk occurred is placed in third culture (Bhabha,
1994; Kramsch, 1993, 2009), where “ELF users experience the language very
differently” (Widdowson, 2012, p. 12, my emphasis) from an ideal native speaker who
is assumed to be in a “homogeneous” speech community (ibid, p.8). In such contexts,
ELF users are collaboratively engaged in a meaning making process, developing “their
own construct of the possible as a function of what is feasible and appropriate for their
own purposes” (bid, p.21). Thus, mediation in (B)ELF can be recognised as a
representation of lingual capability of ELF users, which is ‘a knowledge of how
meaning potential encoded in English can be realized as a communicative resource’
(Widdowson, 2003, p. 177). Raising the awareness of lingual capability and its

strategies ELF users employ can be the first step towards the ELF-informed learning

pedagogy.
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Appendix: Annotation Conventions

Conventions Symbol Explanation

Extralinguistic <$E>... </$E> This includes laughter, coughs and
information transcribers’ comments.

Unintelligible <$G?> Unintelligible speech is marked with
speech these brackets.

Guess <$H>... </$H> Where the accuracy of the

transcription is uncertain, the sequence
of words in question is placed between

these two angle brackets.

Overlap <$0>...</$0> Overlap is indicated by these angle
brackets.
Interrupted + When an utterance is interrupted by
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sentence another speaker, this is indicated by
using a + sign at the end of interrupted
utterance and at the point where the
speaker resumes his or her utterance.

Unfinished = Unfinished sentences of any type are

sentence indicated with = sign at the end of

unfinished utterances.

(Adapted from: Adolphs, 2008, pp. 137-138)
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From Freire to Fuller: Implications for the 21%* Century
Multicultural English Education in Korea

Ahn, S.-H. Gyemyong, Mun Woo Lee
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1. Introduction

In a middle-school English class in 1972, the angry teacher said to one author’s
middle-school version, “Sung-Ho, you must be able to make one.” It was right
after he beat a student with his slipper because he was unable to produce any
sentence with a “new’ word given by him. Sung-Ho stammered a sentence out,
and was highly commended, “As [ expected, a good job!” With such a simple
sentence, he was released from the “terror” of being beaten, but he felt so sorry
to the “beaten-up” classmate. Such a violent scene was something normal in those
days. Let us consider another vignette.

In August 25, 2017, the same author had an informal chat about teacher-student
relationships with one of his students, Jin-A. She mentioned episodes from her
high school days in 2008, saying that her homeroom teacher did things in very
unfair ways. She attended a high school in Seoul, and those things happened when
she was serving as vice-student representative in her second year. She began to
relate them as follows:

We were supposed to take turn to do our weekly duties, but she would select
the students she disliked and had them to undertake the chores; other times
she said to low-achievers, “Since you do not achieve highly any way, you do
sweeping and cleaning jobs!” Or she made “personal attacks” to “detestable”
students. [Omission] There was a Korean student who came back after a long
stay in Latin America. [Omission] She [Omission] was quite leisurely, usually
quite content. But the homeroom teacher disliked her laziness or slowness. So
she said to her, “You are slow and stupid like that!” [Omission] “Do your
parents teach you like that at home? Is your mother like that?” She said like
this. [Omission] When [ recall now, she acted a lot like a tyranny. And she
implanted spies among students, and had them report other students’ bad
behaviors, leading them to play one against the other, right? [Omission] She
also used students’ feeling of fear to alienate them. Thinking back, I feel that

she was a very “wrong” teacher.

Jin-A's story shows that the teacher violence which Author 1 experienced about 45
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years ago still had offspring about nine years ago in the same city of Seoul. Now
the teacher was unable to “beat” students physically, but she used her power
illegitimately to oppress or subjugate her students.

Even though the types of violence have gradually changed from physical to
symbolic/verbal, as alluded in Ahn & Lee (2017), we have evidence that such
violence “traditions” are still deeply rooted in the Korean school culture. Our
puzzles include the following: How can we understand such “educational”
violences? What can be done about them?

In searching for their solutions, we have decided to adopt the strategy of
“reviewing the old and learning the new” @(&#&0¥7). First, we will analyze two
modern “classics” in some details: Paulo Freire’'s (1970/2000) Pedagogy of the
Oppressed, and Robert W. Fuller’'s (2004) Somebodies and Nobodies: Overcoming
the Abuse of Rank. From these, we will extract philosophical and substantive ideas
on oppression and/or social abuse. We will then use their language and notions as
“critical lenses” to investigate into an English educational situation in Korea, which
are “multicultural” in the sense that we already have more than 2 million
foreigners in Korea as of 2016 (Ministry of Justice, 2017), and in this era of local
diversity more and more students tend to have varied “micro-cultural”
backgrounds. More specifically, we will discuss some results from the data partially
reported in Ahn & Lee (2017) of low-achieving students who tend to sleep in
English classes and what helps can be provided for such students.

2. Paulo Freire’s (1970/2000) Pedagogy of the Oppressed

Freire (1970/2000) is very provocative from its cover to its content. The book
cover is all red; the title, pedagogy of the oppressed, is printed all in lower case;
the author’s name, all in upper case: both are tilted about 30 degrees towards the
left, and printed in black, except for white “oppressed”. This 30" anniversary
edition has newly added Donald Macedo’s “Introduction to the Anniversary
Edition”, between “Publisher’s Foreword” and Richard Shaull's “Foreword”. After
the author’'s own “Preface”, this seminal work presents four chapters.

Chapter 1 begins with the view of human history as a process of humanization
or dehumanization. The author declares that the human being’'s vocation is to
become fully human. After this, he discusses the contradiction between the
oppressors and the oppressed, and how the oppressed can overcome oppressive
situations and liberate themselves.

Chapter 2 presents the most well-known oppositional conceptions of education:
the banking vs problem-posing concept of education. According to the author, in
the banking education, the teacher is believed to transmit knowledge to the
students, while in the problem-posing education, he or she poses problems so that
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the students can become aware of them and create their solutions. What is
frightening is that the former serves the oppressor, and the latter as a liberating
practice, the oppressed students.

Chapter 3 explores the problem-posing education. The author presents dialogics
for genuine communication as the essence of the liberating education. He then
specifies how the program content is constructed with “generative” themes, and
illustrates how such themes can be found out of the reality of the students.

Lastly, chapter 4 moves to cultural action. The author maintains here as well
that dialogics should be the instrument of liberation. He shows clearly that the
oppressive, antidialogical action involves conquest, divide and rule, manipulation,
and cultural invasion, but that dialogical action consists of cooperation, unity,
organization and cultural synthesis.

What is nice about Freire (1970/2000) is that he provides an appropriate
language with which to deal with any oppressive or violent situations. Related to
humanization/dehumanization, additionally, he defines the “Subjects’[£A]] as
“those who know and act”, and “objects’[Z1#]]] as those who are “known and acted
upon” (Note 2, p. 36). Although they should be Subjects, humans can be
dehumanized into objects. If human beings are alienated from their own
decision-making, for example, they are dehumanized and changed into “objects”.1)

In the same nexus, further, Freire insightfully characterizes oppression and
violence. Oppression occurs when “‘A’ objectively exploits ‘B’ or hinders his and
her pursuit of self-affirmation as a responsible person” (p. 55). He regards such a
situation as violence in itself. In other words, violence occurs in “[any] situation in
which some individuals prevent others from engaging in the process of inquiry.”
(p. 85).

Instead, the oppressor prescribes, and “[e|lvery prescription represents the

imposition of one individual's choice upon another, transforming the consciousness
of the person prescribed to into one that conforms with the prescriber’s
consciousness” (p. 47). The oppressor internalizes a strong possessive
consciousness and controls the oppressed.

The oppressed can develop a type of fatalism and tend to have the following
tendencies: (1) They often manifest a type of horizontal violence (p. 62). (2) They
“feel an irresistible attraction towards the oppressors and their way of life” (p. 62).
(3) They can eventually internalize the opinions of the oppressors, and become
convinced of their own unfitness (p. 63). (4) “The oppressed are emotionally
dependent.” (p. 65). It can lead to “‘necrophilic behavior: the destruction of life—
their own or that of their oppressed fellows” (p. 65).

To overcome a situation of oppression, Freire stresses, the oppressed need to

1) This is rather in sharp contrast to Peck's (1978/1985) definition of love as “[the] will to
extend one's self for the purpose of nurturing one’s own or another’s spiritual growth”
(p. 81).
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critically recognize the causes of the situation of oppression, and to engage in
transforming action and create a new situation in which to pursue a fuller
humanity. This entire process is called conscientizagao. (Note 1, p. 35). engaging
in it, they “wins back the right to say his or her own word to name the world” (p.
33).2) and their reflection and action should combine to be a praxis.

To Freire, education as liberation finds its program content in the students’
reality and their perception of it. It poses problems, so that students become
aware of them and make decisions to improve their situations and become more
fully human.

Since the historical epoch which the students live in “is characterized by a
complex of ideas, concepts, hopes, doubts, values, and challenges in dialectical
interaction with their opposites”™ (p. 101), the concrete representation of these
components and the obstacles therein hindering full humanization make up the
“themes of that epoch” (p. 101), which are “generative” when they can unfold into
many themes. Freire provides a beautiful exposition in chapter 3 on how to select
generative themes and make them into codifications, which the students will
decode to better understand and act on their existential situation.

According to Macedo (2000), “... [Freire] consistently argued that a thorough
understanding of oppression must always take a detour through some form of
class analysis” (p. 13) And “[his] later works make it clear that what is important
is to approach the analysis of oppression through a convergent theoretical
framework where the object of oppression is cut across by such factors as race,
class, gender, culture, language, and ethnicity” (p. 15). When he said that, I
believe, Macedo was connecting Freire to Fuller’s (2004) depreciation of “rankism”,
or his analysis of oppression based on different ranks in social hierarchies.

3. Fuller's (2004) Somebodies and Nobodies: Overcoming the Abuse
of Ranks

If Freire (1970/2000) is based on a number of philosophical threads, Fuller (2004)
is rather based on his own personal experiences at various ranks, as well as
others’ personal experiences of rank abuse. He can be said to have attempted to
construct a “substantive theory” (Wieber et al, 2010) on the abuse of rank, and
stands on it for a movement toward “fuller democratization”.

This book also provokes: It shows a strikingly undemocratic image of a
goldish-metalic pyramid at the top of which a single human has seated himself,
and at the bottom of which a number of humans uphold it in its shade on the

2) This italicized statement reminds me of Korean young people’s creation of new terms like
gabjil and gaejeossi in the contemporary Korean cultural matrix. They are in fact naming
the world of irrational hierarchy!
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ground.

This 210-page book presents nine chapters, and as usual “Note to the Reader”
at the beginning and “Postscript” at the end. In Chapter I the author describes
how his experiences at Oberlin College in early 1970s and afterwards had led him
to take notice of the somebody-nobody divide and to name the related abuse of
power ‘rankism”. What hooked my attention was his statement:

“ITlhe reason so many students — regardless of color — withhold their hearts

and minds from learning can be traced to the fact that their top priority and

constant concern is to shield themselves from the rankism that permeates

education from kindergarten to graduate school” (p. 2).

He ends the chapter by stating that democracy’s next step will be achieved by
removing rankism.

Chapter 2 recognizes that different ranks are inevitable in society, but stresses
that they should not be abused. Chapter 3 describes influences of rank abuse in
different areas: He points out:

“Most ranking processes ... have pernicious side effects: they stigmatize those

who rank low and exalt those who rank high, and these rankings then become

self-fulfilling prophecies” (p. 34).

Consequent discrimination, he continues, causes pupils to close their minds to
learning and resist and rebel, and teachers to hector and discipline. In particular,
he criticizes paternalism and over-regulation, and the bureaucratic monopoly. His
suggestion is that authority and responsibility should be shared among learners,
teachers, and administrators. The right to learn should be recognized and
respected.

Chapter 4 points out people’s hunger for recognition, a devastating result of
prevalent rankism. It discusses how “our identity is sustained by the recognition
we receive from others for contributions we make for them” (p. 46), and claims
that “[c]hronic recognition deficiencies can culminate in recognition disorders” (p.
49) taking the form of aggressive behavior.

This problem is related in chapter 5 to how rankism and recognition deficiencies
can be sustained via the somebody mystique. First, it points out that social
consensuses (related to recognition deficiencies and the somebody mystique) are
being sustained with the “bricks” of laws and politics and the “mortar” of mindset
(or psychology). Second, the author illustrates how recognition deficiencies can
lead to academic under-achievements but their remedy can restore them, with his
successfully teaching a science course to school drop-outs after quenching their
recognition hunger. Thirdly, it delves into the mechanism of producing the
somebody mystique: Once a person has occupied a higher rank based on
distinction, others envy and long for his achievement and then shift their focus
from the achievement to the person himself. When the shifted focus “has
mystified” the high achiever, they cannot challenge the now “mysterious” person.
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This discussion has laid a stepping stone for the next chapter.

The understanding of the somebody mystique logically develops in chapter 6 into
ways to its “deconstruction”. The author emphasizes that somebodies must rely on
the contributions from others and are good only in limited domains; so their
“historicity” and restrictedness must be taken into consideration. He calls for a
“psychological democratization”, saying we need to grow out of the somebody
mystique to find our heroes in ourselves. He encourages nobodies to learn from
their failures and be persistent until they can bounce back.

Chapter 7 provides a  historical, dignity-based perspective of the
“democratization” of social relationships, whose ultimate form it claims will be
accomplished with a “dignitarian” movement. The author pushes this idea further
in chapter 8 detailing how the movement can be carried out in various
sub-national social domains or institutions including family, health, work, and
school; and in international arena as well. Exemplifying with college education, it
emphasizes elimination/reduction of “required” courses, loosening of the tenure
system, and providing learners with more chances of self-governance. It also
stresses eliminating paternalism and engaging learners as allies. It predicts this age
of increasing remote learning and information/knowledge age will need nullification
of “command education” (p. 123). He recommends (i) to “start by listening to what
learners want” (p. 123), (i) to design “a new framework ... that encourages
initiative and innovation, empowers students, increases their involvement and
satisfaction, and rewards productivity gains” (p. 124), and (iii) to give learners and
teachers more chances to be responsible and creative in governance so that they
can cope with learners’ diversity in interests and learning style. His
recommendation is reminiscent of the ABCD-E model of Yungbokhap Education
(Cha et al., 2016).

The final, 9th chapter is devoted to detailing the so-called nobody revolution to
eradicate rankism. First, it stresses that nobodies’ liberation IS possible, and as in
Freire (1970/2000) that “discrediting rankism ... will require both consciousness-
raising and political action. It lists a number of “sprouts” of the revolution, e.g.,
“Voice of the Faithful” and the National Whistleblower Center in Washington, movie
“Revenge of rhe Nerds”, and Yertle the Turtle. And it elaborates the Nobody

Menifesto stating that “[d]ignity is innate, nonnegotiable, and inviolate” (p. 143). It
further claims that nobodies should “come out” accepting one's own status of
internally being a nobody.

On the spiritual side, more concretely, the author points out that spiritual
principles like golden rules point to elimination of rankism, and that humor
catalyzes social changes but etiquettes strengthen their results. On the political
side, then, equal dignity will require political policies for “a living wage, universal
health care, and quality education for all” (p. 151). He ends the chapter pointing
out that the real goal of democracy is curtailing rankism, and that equal dignity is
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a stepping stone to a more just, fair and decent society.

The Freire/Fuller points have a number of implications on English educational
improvements in Korea in view of its on-going “multiculturalization”, suggesting a
number of practices and/or projects. Further, their ideas shed a beacon light that
methodologically schools and English educators need to pay more attention to

student voices for achieving realistic improvements in their schooling practices.

4. Relevance to a Korean Situation

As related in the introduction, Korean secondary schools in the past had clear
cases of teacher violence. They have, however, tremendously “democratized”.
student human rights ordinance began to be passed from 2010 in a number of
regions in Korea and now in those regions students are relatively more protected
from violent treatments from school authorities: sometimes they are even reported
to “threaten” their teachers saying that they would record and publicize their “ill”
treatments. On the other hand, cases of student violence are continuously reported
against their weal peers and now even against their teachers!

In this section we will explore how Freire’s and Fuller's conceptions of
oppression and rankism can shed light on the understanding and treatment of the
contemporary schooling in a high school in Korea. We will use the data partially
reported in Ahn & Lee (2017) that were collected in November through December,
2014, in a suburban area in the northern part of Seoul, where most of the
households were middle or lower-middle class. The student participants were 26
first and second year students in a public high school who sleep during English
classes. We were helped by an English teacher at the school in getting access to
the school and selecting the participants on the basis of volunteership. We
conducted semi-structured interviews with the participants individually or in
groups of up to four interviewees. Interview questions included: 1. Since when
have you started to sleep in English class? 2. What causes you to sleep in English
class? 3. How does the teacher react when you sleep in English class? 4. Would
you like to request anything to improve the current schooling practices? Each
interview was done between about 30 minutes and an hour depending on the
number of interviewees, took place in a school counseling room and was recorded
under an agreement made with each student.

The collected data were transcribed and scrutinized in terms of how students’
sleeping responses might be related to educational violence/oppression or rankism.
4.1. Cases of Oppression or Violence

Cases of physical violence: Two of the 26 participants were victims of physical

violence. S14 said he was physically molested by his hakwon director in middle
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school days, and S25 said he was beaten by a native English teacher. Which made
both the students construct a “wall” between themselves and English. S25 in turn
involved himself in misdeeds like assaults and organized violence against other
students.

These are cases in which Freire’s notion of oppression/violence has direct
relevance to. Fuller’'s dignity can unfortunately be said to have not been provided
to the students, leading them to lose their hearts and minds in learning English.

Learner Complaints: Oppression or rank abuse can be made verbally or through
pedagogical practices. A number of students reported that some teachers had
“oppressive” practices including unacceptable student positioning, which caused
them to lose interest in English.

S4 wanted his English teacher to stop “oppressive” practices like forcing students
to make presentations in the front, and added that the school looked like a prison
hold students as prisoners. [systematic oppression].

S9 said that he didn't like his teachers because of their abusive language and
their lack of student understanding. S24 said he did not like the way that the
teacher point out his inattentiveness. S1 could not accept reprimanding with no
attempt to communicate. [verbal abuse & unacceptable student positioning]

S12 said his homeroom teacher unnecessarily “enlarged” problems. S17 said
teachers didn't disregard students’ “petty” mistakes. When they awoke sleeping
students, S16 said teachers made unreasonable demands for them to become fully
awake instantly. [lack of generosity & unreasonable demand]

S15 quit the hakwon he had been attending because a female teacher there
tended to ostracize male students. He was the number 1 in the English subject in
middle school, but eventually became an in-class sleeper! S19 said he disliked
teachers because his English teacher grouped students according to their
achievement levels and disparagingly compared their in-class group-activity
performances, and S20 had a similar mistrust toward teachers because of their
discriminative practices. [favoritism & discriminative practices]

S13 reported that he was molested with a mechanical educational routine: He
became abhorred with his “mechanical” routines of going to school and then to
hakwon with no high motivation on his side and then to bed, for seven years: he
said he felt as if he were a “machine” [13-14]. He decided to quit going to
hakwon. This means that student parents should listen to their children’s
responses and desires before they provide them with additional educational
opportunities like hakwon. [educational mechanization]

Student Requests: Most students wanted their teachers to adjust English classes
to their levels of lower achievement (S1, S22): more narrowly focused
(individualized or level-based) (S3, S4, S7, S23), no coercion (S4, S12, S25), easier
explanation (S8, S18), repetition until grasping (S11), more fun (S3, S9, S13, S15,
S$26), student-centered (S20, S22). fit-to-needs (S11, S24, S26). S20 in particular
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asked to listen to what they had to say. S25 asked for more freedom or autonomy.

Peer Grouping & Entertainment Culture: 9 out of 26 students confessed that they
went to bed very late. S2 and S14 said they'd rather like enjoying themselves:
doing PC games, smart phones, or leisure activities with friends or alone, but not
studying except for exams. The second said he went to bed around two o’clock in
the morning after doing computer or hand phone or facebook. S6 and S7 also
“blamed” their peer sub-culture for not studying English [6]. S8 went to bed
around one o'clock in the morning after playing with friends or doing hand
phones. S16 also went to bed at three or four o'clock in the morning after
working as part-timer and doing computer games. S23 also went to bed around 2
or 3 o'clock in the morning mainly doing deokjil (or watching video clips or TV
programs starring celebrities or idol stars or reading fanfictions). When asked
about fanfictions, she said they are “like novels with celebrities as characters.
They are extreme fun. Once into them, you can't get out of them. Very
interesting. I read them very late at night and go to bed” [8].

Two participants even said they do not sleep at all at home! After practicing
taekwondo, S17 said he watched TV, talked with friends on phones, sometimes
watching movies or listening to music: S18 did the Facebook or watched Africa TV
broadcasting game or animation videos. They said their “friends” generally go to
bed until very late.

In sum, these students spent lots of time socializing and having fun together, or

enjoying entertainment culture.

5. Discussion and Conclusion

The curriculum content of English programs should be more individualized and
contain problems or “generative themes” obtained from students’ existential life
situations.

Other people’s experiences should be presented as food for thoughts.

Collaborating teams should be formed so that they can help each other.

In section 4, first, we have seen remnants of physical violence exercised by
educational authorities, and of the student violence that involves organized
gangsters and/or results in bullying or student outcasting. Both Freire and Fuller
emphasize that liberation from violence or abuse involves reflection or
consciousness-raising, and social practice or political action. In English class, this
process should begin with having dialogues with the “victims” listening to what
they want to say. The program content should be taken from their (perception of)
reality exploring the “generative theme” of student violence and outcasting (Cf.
Konoeda & Watanabe (2008) for a similar attempt in a Japanese EFL context). As

124



2017 KASELL Conference Ahn, S.-H. Gyemyong, Mun Woo Lee

Fuller suggests, it can involve storybooks like Yertle the Turtle. or humorous

caricatures or cartoon strips satirizing the somebody/nobody divide. The students
must regain courage to come out and restore their self-esteem as they understand
their reality better. They learn how to cooperate, unite and organize (Freire,
1970/2000, ch. 4), learning the history of democratization from Fuller’'s (2005, chs.
7-9) perspective of dignity recognition and discrediting rankism.

In Freire’s terms, secondly, the “complaining” students wanted to have power to
make decisions about what they wanted to learn, and how to learn them, but to
them the school or teachers practically never lent their ears or empowered them
on such matters. Freire declares that the existential/humanistic curriculum should
begin with a dialogue with the learners. The course content of a program must be
determined by the students! Fuller's experience of teaching school drop-outs
provides a superb case in which listening to students’ voices had helped them to
make significant academic progresses.

In an existential/humanistic approach, students must be honored to be Subjects
who can negotiate about the content and course of their learning. Their voices
may be reflected in the selection, addition and rearrangement of the teaching
materials. Themes taken from their own reality and perpection thereof should be
added for them to be empowered. A more inquiry-based curriculum needs to be
designed (Sung, 2001), so that the principles of cooperation, unity and organization
can be realized (Freire, ch. 4).

Thirdly, the existential/humanistic approach should deal with students “addicted”
to peer grouping and the contemporary entertainment culture outside school. One
commonality in these “outside school” activities is that the students look voluntary
in participating in those activities; at least they are not directly forced to do so by
immediate adults. So it might seem quite clear that they are not oppressed.

If they fear being outcasted from their peer groups, however, they might
individually be under peer pressure and be positioned to be an oppressed
individual. If they are oppressed in Freire’'s sense, the remedy will be similar to
the first case in which students need to stand up against any physical violence.
Dialogues with such learners can lead to posing their life style as a problem so
that they can strike the balance between socializing among peers and learning for
their future (Schleppegrell & Bowman, 1995). They need to understand that in a
true sense of friendship they should be able to exert individual agency and need
to help one another for the best growth of their personality and future realization
of their potentialities.

It would be more difficult to notice the oppressive nature of the entertainment
culture. Perhaps it should depend on the relationship that the student fan
establishes along with an idol star or other cultural products. As long as the
learners can “control” themselves and manage their life and schedule, the

entertainment-cultural industry can function as a helper to them. But it can
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become oppressive if the cultural products or relevant companies objectively
exploit the student or hinder their “pursuit of self-affirmation as a responsible
person” (Freire, p. 55). In this case, students are simply “attracted” to the culture:
a celebrity, an idol star, or cultural products like a TV program or a fan fiction. If
they are then taken “captured” by any aspects of the culture and cannot live a
“normal”, autonomous life as an individual, we should say they are oppressed by
the cultural industry; they can perhaps even be said to have been conquered and
dominated in mentality by means of the system of cultural company owners or
producers or actors. Their mindsets, behaviors and/or life are manipulated via the
pleasure, aesthetics, or the sense of beauty that are provided by the cultural
entities. Consequently, they invest time, energy and money on them in exchange of
emotional satisfaction/pleasure:; they sleep through classes in school losing
chances to learn and become more fully human, while the cultural companies or
idol stars earn a tremendous amount of money.

To escape from such a cultural bondage, the learners need to have their
consciousness raised (Fuller, 2004) with problems related to the structure of the
cultural industry: more specifically, they can get help from Freire’'s (1970/2000, ch.
1) description of the oppressor/oppressed relationship. When they want to take
action against the oppressive entertainment culture, they need to understand the
principles of cooperation, unity, organization, and cultural synthesis (Freire, ch.
4), and the history of democratization (Fuller, 2004, chs. 7-9).

All these cases demonstrate that educators in Korea must be more faithful to
democratic principles respecting individual students’ freedom and dignity. And what
is “fantastic” about Freire (1970/2000) and Fuller (2004) is that even though written
independently from each other they can be smoothly aligned on a line of
democratization and provide necessary sets of language to deal with social
relationships found in teaching and learning, but also with any type of social
relationships strengthening humanization/dehumanization, oppression/liberation,
empowerment/depowerment of human beings in a social group or culture. If any
multicultural society is prone to oppressive relationships and rank abuse, the two
classics are full of educational insights to offer to us, whose vocation is to help
present-day learners to prepare for a better multicultural Korea in the future.
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Parallelism for (negative) indefinites under VP ellipsis
and Fragmenting

Myung-Kwan Park, Sunjoo Choi
(Dongguk University)

1. Introduction

The starting point of this study is the interaction between ellipsis and negative
indefinites in English. Consider first a nonelliptical example in (1).

(1) Quentin Tarantino can offer no help. — > can, % can > —

(taken from Craenenbroeck and Temmerman 2017:41, (1))

As pointed out by Craenenbroek and Temmerman (2017), the object negative
indefinites no help to take scope above the modal can. However, under VP ellipsis
constructions, as in (2), only the latter judgment is possible.

(2) A: Who can offer no help?
B: %Quentin Tarantino can <eofferno—help>. *— > can, % can > —
(taken from Craenenbroeck and Temmerman 2017:41, (2))

They claim that whereas no can antecede the ellipsis of any, the reverse
configuration is not allowed. Consider example (3).

(3) [Context: the Cannes Film Festival]
Who didn’t like any movie?
a. Quentin Tarantino didn’t like any movie.
b. Quentin Tarantino liked no movie.
c. Quentin Tarantino didn't <like—anymovie>.
d. *Quentin Tarantino did <hkkermo—movie>.
(taken from Craenenbroeck and Temmerman 2017:44, (9))

Both (3a) and (3b) are licit nonelliptical answers to the question in (3), and only
the elliptical answer containing any in (3c) is acceptable. Interestingly, the answer
with no in the VP ellipsis site in (3d) is unacceptable. Similarly, this effect is found

in infinitival VP ellipsis with a focused subject, as shown in (4).

(4) T know PETER didn’t offer any help . . .
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. and I also don't expect JOHN to offer any help.

. and I also expect JOHN to offer no help.

. and I also don't expect JOHN to <effer—an—yhelp>.
* .. . and I also expect JOHN to <efferno—help>.

(taken from Craenenbroeck and Temmerman 2017:44, (10))

pQ o P

Based on the observations, Craenenbroek and Temmerman (2017) establish the

following generalization:

» The Any/No Generalization
Whereas no can antecede the ellipsis of any in verbal ellipsis, the reverse

configuration is disallowed.

2. (Negative) indefinites under VP ellipsis
2.1. Non-verbal (sentential) negation ‘no’

De Clercq (2010a) reports the judgements in (5) and in (6). According to her, as in
(5), on no account in final position is unacceptable. A similar pattern has been
observed for the negative analogue in final position (6¢). However, PPs in medial

position is fine.

(5) a. *?You should move to Paris on no account.
b. You should on no account move to Paris.
c. On no account should you move to Paris.
(De Clercq 2010a: 234)

a. The police had at that time interviewed the witnesses.
b. The police had interviewed the witnesses at that time.
c. */?7?The police had talked to the witnesses at no time.
d. The police had at no time talked to the witnesses.

(De Clercq et al. 2011: 15)

In principle, non-verbal negators marking clausal negation can appear in any
position in the clause. However, as the position gets further from the beginning of
the clause and/or more deeply embedded, the acceptability of the construction
decreases, simply because more and more of the clause is available to be
misinterpreted as a positive before the negator is finally encountered at a late
stage in the processing of the sentence. (Huddleston and Pullum 2002: 814)

(7) a. I am not satisfied with the proposal you have put to me in any way.
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b. ?I am satisfied with the proposal you have put to me in no way.
(Huddleston and Pullum (2002: 814: [24i]))
c. As far as I can recall, I have not purchased food at the drive-through
window of a fast-food restaurant on any street in this city.
d. ?As far as I can recall, I have purchased food at the drive-through window
of a fast-food restaurant on no street in this city.
(Huddleston and Pullum (2002: 814: [24ii]))

Furthermore, De Clercq (2010b) captures an interesting asymmetry between PP
adjuncts and PP arguments, as below:

(8) a. Mary has read no papers.
b. Mary has talked to no one.
c. *Mary has to no one talked.

As in (8), negative PP adjuncts appear in final position, but this is not the case for
negative arguments (8a). Negative PP complements, as in (8b) appear in postverbal
position. There is less material intervening between canonical position for encoding
sentential negation and the negative complement of the verb (Huddleston and
Pullum 2002).

Let us consider the data in (9). Two different meaning can be possible in the
sentence (9) which we refer to as "the unfortunate-dresser reading" and "the nudity
reading." Haegman (1995) and Svenonius (2002) claim that two different readings
relate to different scope position for the negative indefinite. In (9a), the negative
indefinite takes high scope while the nudity reading, the negative indefinite takes
low scope and the negation cannot bear on the entire clause.

(9) Mary looks good with no clothes.
= Mary doesn’t look good with any clothes. Unfortunate-dresser reading
= Mary looks good naked. Nudity reading

However, only the nudity reading remains under VP ellipsis construction, as
illustrated in (10).

(10) You say MARY looks good with no clothes, but I say JULIE does . . .
. <look—good—withno—clothes>. *Unfortunate dresser, “nudity

We conclude from these data that in VP ellipsis site, the negative indefinite can

take only low scope. Based on these examples discussed in this section,
Craenenbroek and Temmerman (2017) present the following generalization:
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» The Scope Generalization
A negative indefinite in object position cannot take scope outside of a
VP-ellisis site.

2.2. Restrictions on (negative) indefinites under VP ellipsis

As is well known, indefinites and polarity items are interchangeable under ellipsis
(see Sag 1976, Ladusaw 1979, Hardt 1993, Fiengo & May 1994, Ginnakidou 1998,
Johnson 2001, Merchant 2013a). In (11), the elided VP cannot contain any, but the

antecedent clause contains polarity item.

(11) John didn’t see anyone, but Mary did.

a. *. . . but Mary did <see—anyone>.
b. . . . but Mary did <see—someone>. (Merchant 2013:449, (15))

The reverse situation is also shown as in (12). In this example, the antecedent VP
contains the indefinite some, but the elided VP can contain polarity item. In other
words, the negative polarity item any can antecede the ellipsis of the indefinite
some and vice versa.

(12) John saw someone, but Mary didn't.
a. =/= . . . but Mary didn't <see—someone>.
b. . . . but Mary didn’t <see—anyone>. (Merchant 2013:449, (16))

Let us consider the following examples repeated here as (13) and (14).

(13) [Context: the Cannes Film Festival]

Who didn’t like any movie?

a. Quentin Tarantino didn’t like any movie.

b. Quentin Tarantino liked no movie.

c. Quentin Tarantino didn't <like—anymovie>.

d. *Quentin Tarantino did <hkkero—movie>.

(taken from Craenenbroeck and Temmerman 2017:44, (9))

(14) 1 know PETER didn't offer any help . . .
. and I also don't expect JOHN to offer any help.
. and I also expect JOHN to offer no help.
. and I also don’t expect JOHN to <efferanyhelp>.
*. . . and [ also expect JOHN to <efferno—help>.

(taken from Craenenbroeck and Temmerman 2017:44, (10))

ao o

To our best knowledge, we assume that non-verbal negation no which is absolute
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negation can be shown as "not .. any" and this is not syntactically generated.
Some relevant work is worth mentioning. Johnson (2001) and Merchant (2013a)
said that the elided VP in (15) do not admit a negative meaning. Even though the
antecedent clauses contain the negative indefinite no, it does not have a negative
meaning. Also, we can find the fact that a VP ellipsis site can contain the
indefinite a or some while its antecedent clause includes no. In other words, the

negative indefinite no can antecede a or some in VP ellipsis constructions.

(15) a. I could find no solution, but Holly might <find—rofa—sotutiorn>.

(Johnson 2001:468.469, (103)-(104))

b. “There will be no Paradise for me. But if there were <*nofa—paradise—for
me>, | wouldn't expect to see you there . . .”

(Merchant 2013a:453, (25))

c. Although John will trust nobody over 30, Bill will <trust—nobody/somebody

over—36>.
(Sag 1976:312, (4.1.23))

When the antecedent contains the negative indefinite no, a VP ellipsis site can
include the negative polarity item any. This is illustrated in (16).

(16) a. Many people there have no idea who he was but apparently Obama didn't
<have—any-idea—whohe—was> either.

b. “I have no idea how a hunter would have gotten his hands on it. It makes
no sense.” — “No, it doesn’t <meake—anysense>.”

c. There was a pause again. Leoni’'s posture, lying back in the chair, was
strained. He asked Starmer: “My authentication, what did you really think
about it? You were the only one who made no comment.” — “Elvira didn’t
<make—any—comment>.”

(taken from Craenenbroeck and Temmerman 2017:44, (8))

So far, we have examined the scopal patterns of negative indefinites in VP-ellipsis
constructions. The table below is based on the observation in this subsection and

the previous one.

antecedent VP ellipsis VP acceptability
no no OK
a/some
no OK

<vehicle change/parallelism satisfaction>

not [vp ... any);
no v . y. OK
subset satisfaction
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some some/a OK

no'= not any’
some . . not OK
superset violation

some not [vp ... anyl: OK
not .. any not ... any OK
not .. any some/a OK
not .. any no'= not any’; superset violation not OK

To be more specific, we propose that the degradedness of two cases is may also
be accounted by superset violation. At this point we assume that
Parallelism/Identity condition is a prerequisite for ellipsis.

2.3. The scope of ‘no’ under VP ellipsis

Let us consider the VP-ellipsis examples:

(17) Q: Who liked no movie?
A: ?Quentin Tarantino did <tkesmo—moevie>.l)
(taken from Craenenbroeck and Temmerman 2017:45, (12))
(18) I know PETER offered no help,
and [ also expect JOHN to <efferno—help>.

(taken from Craenenbroeck and Temmerman 2017:45, (13))

These data show that the negative indefinites no can be part of the antecedent of
a VP ellipsis site that contains no as well. We can probe that no can antecede the
ellipsis of no once again.

However, modals typically scope below sentential negation (see Cormack &
Smith 2002, latridou & Zeijlstra 2010, latridou & Sichel 2011). In other words, most
speakers of English the sentences in (19) allow a reading in which the negation
outscopes can. Interestingly, as noted by Cormack and Smith, some native
speakers allow the modal to outscope the negation (speaker variation is shown by
a percentage sign).

(19) a. John can not eat vegetables.
= [t is not the case that John is permitted to eat vegetables. - >0
= [t is permitted that John not eat vegetables. % > =
(Cormack & Smith 2002:13, (29a))

1) The mild markedness of this example could be due to the fact that, in the case of
question-answer pairs, some informants prefer a fragment answer over VP ellipsis.
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b. He can not go to this party.
= It is not the case that he is permitted to go to this party. - >0
= [t is permitted that he not go to this party. % <> =
(Iatridou & Sichel 2011:598, (4b))

Craenenbroeck and Temmerman (2017) report that most speakers can only
interpret the object negative indefinite DP in (20) as scoping over the modal can
and a smaller set of speakers allow the inverse scope reading.

(20) John can do no homework tonight.
It is not the case that John is permitted to do homework tonight. - >0

= It is permitted that John not do any homework tonight. %> > —

(taken from Craenenbroeck and Temmerman 2017:41, (15))

Consider VP ellipsis data in (21). As pointed out by Craenenbroeck and
Temmerman, the data is not allowed in the reading where negation outscopes the
modal for native speakers.

(21) A: Who can offer no help?
B: %Quntin Tarantino can <efferrno—help>. *— > can, % can > —
(taken from Craenenbroeck and Temmerman 2017:41, (2/16))

In short, a negative indefinite inside a VP ellipsis site cannot scope outside of that
ellipsis site.

Based on the data discussed so far, we arrived at the following assumption. We
assume that timing that played a crucial role in our analysis of the main proposal.
As exemplified in (21), the timing of the Identity Condition/Parallelism in ellipsis
precedes the timing of a negative indefinite no taking scope above the modal can.
We suspect that a violation of the condition which play a role in rendering wide
scope impossible. In other words, scope interaction of non-verbal negation is not
working at the syntax level. In doing so, it blocks meeting the Identity
Condition/Parallelism on ellipsis. More generally, the modal can is interpreted at
the Conceptual-Intensional level. The difference is material for the current

discussion.

3. Negation under Fragmenting

3.1. NPI under Fragmenting

In what follows, we show how this accounts for NPI negation under fragments.
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(22) (Valmala's (23))
Q: What doesn’t Max want to read?
A: Any mystery novels.2)
(23) (Den Dikken et al.’s (12b))
Q: What didn’t John buy?
A: ?Any wine.
(24) a. Q: (I know some of the books that Max did read, but) what DIDN'T he
read?
A: Any books by Stephen King.
b. Q: Which files shouldn't I delete?
A: Any of them!

We found that the same behavior of English negative indefinites in fragments just
like VP ellipsis examples discussed in the previous section. We can find that the
examples in (22)-(24) are acceptable since they are satisfy the identity condition.
Summing up, we have seen that Identity condition is needed as well as Parallelism
in terms of ellipsis. The investigation is based on the similarity for negative
indefinites under VP ellipsis and fragments.

4. Conclusion

What is important for purpose of current discussion is that we need to adopt
something like Parallelism (or Identity condition). Otherwise, there remain some
puzzling facts, such as (3d). The arguments are provided based on the behavior of
English negative indefinites under certain ellipsis environments. Our analysis is

more promising than Craenenbroeck and Temmerman (2017)'s suggestion.
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‘Wh’'-movement and ‘Wh’'-in-situ in

Korean/Japanese/English/Chinese

Myung-Kwan Park, Junhyeok Kwon
(Dongguk University)

1. Introduction

This study shows how in-situ wh-phrases are licensed by comparing the
wh-in-situ and wh-movement languages, Korean, Japanese, English, and Chinese.
Below suggests the typology of associating a wh-phrase to a complementizer
element:

O the typology of associating a Wh-phrase to a Comp element

i) overt Move (‘internal Merge’)

ii) covert Move

(i
(i
(iii) unselective Bindingl)
(iv) feature movement

(

v) Agree

2. The syntactic ways of associating a Wh-phrase to a Comp element
2.1 One Wh-phrase

Followings are sentences containing one wh-phrase in Korean, Japanese, English

and Chinese, respectively.

[Set 1] One Wh-phrase

(1) Aol [2o7} S Bolir]] 2T Jy?
of. ol (2017} S PoliA]] YT Y

1) Unselective binding is the idea that certain quantificational elements will bind any and all
unbound variables in its scope. It often comes up in semantics when there is something
like a modal, say, which seems to block other quantificational elements from binding
something (a time variable or a world variable or whatever). You'd say that the thing
unselective binds whatever unbound variables there are, and therefore nothing else can
bind them because they're already bound.
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(2) Mol [ o017 2oL BigieA] ofuAl] ¥T Yu?
o o
= -

A=
of. Aol [#0]7} £

(3) John-wa [Mary-ga nani-o  tabeta ka] sitteiru no?
John-TOP Mary-NOM what-ACC ate Q know Qx
‘Does John know [what Mary ate]?’

(4) John-wa [Mary-ga nani-o tabeta kadouk] sitteiru no?
John-TOP Mary-NOM what-ACC ate ~ whether know Q
‘(Lit.) Does John know [whether Mary ate what]?’

(5) a. Do you wonder who Mary saw at the rally?
b. *Do you think that Mary saw who at the rally?
c. *Do you wonder whether Mary saw who at the rally?
d. ??Who do you wonder whether Mary saw at the rally?

(6) Ni xiang-zhidao Zhangsan mai-le shenme?
you want-know Zhangsan buy-PERF what
‘(Lit.) you wonder what Zhangsan bought?’
‘#What do you wonder whether Zhangsan bought?’

(7) Ni xiang-zhidao Zhangsan shi-bu-shi mai-le = shenme?
you want-know Zhangsan be-not-be buy-PERF what
‘(Lit.) you wonder whether Zhangsan bought something/#what?’
‘??What do you wonder whether Zhangsan bought?’

The sentences of [Set 1] with one wh-phrase display that the wh-phrase is
associated, in-situ or not, to the closest [+Wh] Comp.

Argument Wh within islands
Unlike wh-movement languages like English, wh-in-situ languages shows that

in-situ wh-arguments are not sensitive island effects.

(8) [%7F H=3t] Mol £o] 9lie?
(9) 017t [Hol7t 72 ulu3ly] Weol] a7t i

(10) John-wa [Mary-ni  nani-o ageta] hito-o sitteiru no?
John-TOP Mary-DAT what-ACC gave person-ACC know Q
‘Lit. John knows [the person who gave what to Mary|?’

(11) John-wa [Mary-ga nani-o tabeta node] okotteiru no?
John-TOP Mary-NOM what-ACC ate because is-angry Q
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‘Lit. John is angry [because Mary ate what]?’

*What; does John know [the person that gave t; to Mary]?
(13) *What is John angry [because Mary ate t;]?

(14) [shei xie de shu] zui youqu?
who write DE book most interesting
‘Lit. Books that who wrote are the most interesting?’ (Huang 1982:526)

(15) Lisi [yinwel Zhangsan gen shei shuohua] hen shengqi?
Lisi because Zhangsan with whom speak very angry
‘Lit. Lisi was angry |[because Zhangsan talked with who]?’

Adjunct Wh within islands
As opposed to in-situ wh-arguments, in-situ wh-adjuncts are sensitive to island

effects in wh-in-situ languages as shown below:

b. «&ol= [&ol7t &l EolE vld
a

c. +Aol [gol7h 9f 1 Mg M=y
d. Aol [0l 9 1 e MeTkn] Y2she?

sitteiru no?

Q

(17) a. *John-wa [Mary-ni naze hon-o ageta] hito-o
John-TOP Mary-DAT why book-ACC gave person-ACC know

‘Lit. John knows [the person who gave a book to Mary why]?’

b. *John-wa [Mary-ga naze keeki-o tabeta node] okotteiru no?

John-TOP Mary-NOM why cake-ACC ate

‘Lit. John is angry [because Mary ate a piece of cake why]?’
tabeta ka-dooka] sitteiru no?

whether know Q

because is-angry Q

c. xJohn-wa [Mary-ga naze keeki-o
John-TOP Mary-NOM why cake-ACC ate
‘Lit. John knows [whether Mary ate a piece of cake why]?’

(18) a. *[ta weisheme xie de shu] zui youqu?

he why write DE book most interesting
‘Lit. Books that he wrote why are the most interesting?’ (Huang 1982:527)

xLisi [yinwei Zhangsan weishenme gen Mali shuohua] hen shengqi?

b.

Lisi because Zhangsan why with Mary speak very angry

‘Lit. Lisi was angry [because Zhangsan talked with Mary why]?’
c. Zhangsan xiang zhidao [shei weishenme mai-le diannao]?

Zhangsan want-know who why buy-PERF computer
‘Lit. Zhangsan wonders why who bought a computer.’2)
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[Test I(i): Wh-phrase and universal QP interaction]

(19) a. Aol [R& Fepi¥o] 2912 ot 1L osfAlS] 2 Ao] Yy /=7
b. AdAEE [2& 80| ojd M-S ol7] miZoll] 7|3/ =?
(20) a. John-wa [subete-no gakusei-ga dono hon-o yonda toitu]

John-TOP every-GEN student-NOM which book-ACC read Comp

uwasa-o Kiita no?

rumor-ACC heard Q

‘Lit. John heard the rumor that every student had read which book?’
b. John-wa [subete-no gakusei-ga dono hon-o yonda node]

John-TOP every-GEN student-NOM which book-ACC read because

manzoku-siteiru no?

is-satisfied Q

‘Lit. John is satisfied because every student read which book?’

(Abe 2017:27)

(21) ??Who do you wonder whether every student saw at the rally?

(22) a. Ni xiang-zhidao meigeren shi-bu-shi dou kandao shenme?3)
you want-know everyone be-not-be all saw what
‘Lit. you wonder whether everyone saw what?’ (Aoun and Li 1993:84)
'‘What do you wonder whether everyone saw?'

b. Zhangsan xiangxin mei-ge xuesheng mai-le na-ben shu de
Zhangsan believe every-CL student buy-PERF which-CL book DE
shuofa?
claim
‘Lit. Zhangsan believes the claim that every student bought which book?’
(Abe 2017:27)

[Test II-(i): Negative QP and Wh-phrase interaction]

In Korean and Japanese, when an in-situ wh-element is preceded by a negative
QP, the sentence is ungrammatical. On the other hand, when an in-situ
wh-element is scrambled to precede a negative QP, the sentence is remedied.

(23) a. *Amwuto mwues-ul sa-ci anh-ass-ni?

2) Unlike wh-arguments inside an wh-island, weishenme ‘why’ in (26c¢) is unambiguous,
necessarily taking embedded scope. The fact that this wh-adjunct cannot take matrix
scope indicates that it is sensitive to wh-islands.

3) The following sentence sounds more natural:

(i) Ni shi-bu-shi xiang-zhidao meigeren dou kandao?
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anyone what-Acc buy-Nm not.do-Pst-Q
‘What did no one buy?’

b. mwues-ul; amwuto t; sa-ci anh-ass-ni?
what-Acc anyone buy-Nm not.do-Pst-Q
‘What did no one buy?’

(Japanese: Tomioka 2007)
(24) a. *Daremo nani-o yom-ana-katta-no?
anyone what-acc read-neg-past-Q
‘What did no one read?’
b. Nani-o; daremo t; yom-ana-katta-no?
what-acc anyone read-neg-past-Q
‘What did no one read?’

(25) a. Which book did no one give to John?
b. Which picture did very few children want to show
(adapted from Pesetsky 2000:61, (100a) and (102a))

to Prof. Kim?

(26) a. Meiyouren gan gen shei dajia? (Soh 2005)
nobody dare with who fight
‘Who does nobody dare to fight with?’
b. Henshaoren gan gen shei dajia? (Soh 2005)
Few.person dare with who fight
‘Who do few people dare to fight with?’
(Huang 1982, pp. 263-267)

===>
K Agree (not feature movement, because of island-insensitivity in this
orean
language; contrary to Pesetsky (2000))
Agree (not feature movement, because of island-insensitivity in this
Japanese

language)
English overt XP movement
overt XP movement [because of the absence of the Q-marker in

Chinese, overt XP movement is required: However, because of the
absence of the Wh-feature, the tail but not the head of the Wh-chain
is overtly realized.

Chinese

===> Adjuncts always undergo overt XP movement (being subject to the island
constraint).
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2.2 Two Wh-phrases

The next [Set 2] consists of sentences with two wh-phrases in Korean, Japanese,

English and Chinese, respectively.
[Set 2] Two Wh-phrases

(27) a. Zhangsan xiang-zhidao [shei mai-le shenme]? (matrix scope - possible)
Zhangsan want-know  who buy-PERF what
‘Lit. Zhangsan wonders who bought what?’ (Huang (1992))
b. ??Zhangsan xiang-zhidao [shei shi-bu-shi mai-le  #shenme]?
Zhangsan want-know  who be-not-be buy-PERF what
b’. Zhangsan xiang-zhidao [na-ge ren shi-bu-shi mai-le na-gel?
Zhangsan want-know which person be-not-be buy-PERF which thing
‘Lit. Who does Zhangsan wonder whether he bought what/which?’
(matrix scope - obligatory)

(28) a. Aol [/} PO AYEA|] LT Y2
(cf. +Eolt [F7} $o1e AYEA]] LT 9w?)
b. Aol [7} 912 2olin] obdA|] L1 Y42
(cf. »Eolt [F7} £91g AeleA] obdlAl] L1 9ie?)

(29) a. John-wa [dare-ga nani-o tabeta ka] sitteiru no?
John-TOP who-NOM what-ACCate Q know Q
‘John knows [who ate what]?’
(matrix scope — possible Saito (XXXX); impossible Abe - (perl. commu. ))
b. John-wa [dare-ga nani-o tabeta kadouka] sitteiru no?
John-TOP who-NOM what-ACC ate whether know Q
‘Lit. John knows [whether who ate what]?’

(30) a. Do you remember where John bought what?
b. Do you remember what John bought where?
c. *Do you remember whether John bought what where?
d. ?(?)Where do you remember whether John bought what?

(matrix scope - impossible)

[Test I(ii): Wh-phrase and universal QP interaction]

(31) Zhangsan xiang-zhidao [mei-ge xuesheng song-le shenme gei shei]?
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Zhangsan want-know every-Cl student give-as-present-PERF what to who
‘Lit. Zhangsan wonders who every student gave what to whom as a present?’
===> gpecific reading of the matrix scoped wh-element

(32) Hol= [RE Foo] F7oA RS FA=K] €L AY?

(33) a. Does John wonder what every student gave to who?
b. ?(?)Who does John wonder what every student gave to?
===> gpecific reading of the matrix scoped wh-element

[Test II-(ii): Negative QP and Wh-phrase interaction]

(34) a. Meiyou ren jieshao na-ge xuesheng gei na-ge laoshi
No body introduced which-1 student to which-Cl teacher
‘Nobody introduced which student to which teacher?’
b. na-ge xuesheng, meiyou ren jieshao gei na-ge laoshi
‘Which student, did nobody introduce to which teacher?’
c. gei na-ge laoshi, meiyou ren jieshao na-ge xuesheng
‘To which teacher, did nobody introduce which student?’

(35) a. ??Which boy did no one introduce which girl to?
b. Which girl did no one introduce to which boy?

(36) a. 29 OFRE ROl A Yopt?
b. o7 OLRE RAG RA] YSht?

===> English: overt XP movement for Wh;y

for Wh; in Korean: Agree (maybe, feature movement)

for Why in Japanese: Agree (maybe, feature movement)

for Wh; in Chinese: overt XP movement [because of the absence of the
Q-marker in Chinese, overt XP movement is required; However, because of the
absence of the Wh-feature, the tail but not the head of the Wh-chain is overtly

realized.
2.3 Wh-phrases in different clauses

[Set 3] One Wh-phrase in matrix clause while the other Wh-phrase in the

embedded clause

(37) 7k | #ol7k ROl WAl LT YU
(38) 7} | 0l7k ROl WeleA] obd]] Za U2
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(39) dare-ga [Mary-ga nani-o  tabeta Kkal]

who-Nom Mary-NOM what-ACC ate Q
‘(Lit.) Who knows [what Mary ate]?’
(40) dare-ga [Mary-ga

sitteiru no?
know Q

nani-o tabeta kadouk] sitteiru no?
who-Nom Mary-NOM what-ACC ate  whether know Q

‘(Lit.) Who knows [whether Mary ate what]?’

(41) a. Who wonders who Mary saw at the rally?

b. (  )Who wonders whether Mary saw who at the rally?

(ok with the matrix reading of the embedded ‘who’ to Michael Barrie
<September 24, 2017>)

c. Who wonders where Mary saw who?

(42) shei xiang-zhidao Zhangsan mai-le

shenme?
who want-know

Zhangsan buy-PERF what
‘Lit. Who wonders what Zhangsan bought?’

(43) a. shei xiang-zhidao Zhangsan shi-bu-shi mai-le  na-ge?

shei want-know Zhangsan be-not-be buy-PERF which thing
‘Lit. Who wonders whether Zhangsan bought which thing?’

b. Zhangsan xiang-zhidao [Lisi

shi-bu-shi mai-le na-gel?
Zhangsan want-know

Lisi be-not-be buy-PERF which thing
‘Lit. Zhangsan wonders whether Lisi bought what?’

(43a) vs. (43b): no differences

(44) a. +7t [RE @D} 2AE W9t
b. %7t [ZE AP 2OS Bl

(45) 7} [E AL B
cf. %71 [2E& A

<with the tone of ‘T-91'=what>

e

(46) a. dare-ga [subete-no gakusei-ga nani-o tabeta ka] sitteiru no?

who-Nom every-GEN student-Nom what-ACC ate

Q know Q
‘(Lit.) Who knows [what every student ate]?’
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b. dare-ga [subete-no gakusei-ga nani-o tabeta to] omotteiru no?
who-Nom every-GEN student-Nom what-ACC ate Comp think Q
‘(Lit.) Who thinks [that every student ate what]?’

(47) dare-ga [subete-no gakusei-ga nani-o tabeta kadouk] sitteiru no?
who-Nom every-GEN student-Nom what-ACC ate ~ whether know Q
‘(Lit.) Who knows [whether every student ate what]?’

(48) a. Who wonders where everyone saw who?
b. ?Who wonders whether everyone saw who at the rally?
<with the matrix scope reading of the embedded “who”>

c. Who thinks that everyone saw who at the rally?

(49) a. shei xiang-zhidao mei-ge xuesheng mai-le shenme?
who want-know every-Cl student buy-PERF what
‘Lit. Who wonders what every student bought?’
b. shei xiangxin mei-ge xuesheng mai-le shenme?
who believe every-Cl student buy-PERF what
‘Lit. Who believes that every student bought what?’

(50) shei xiang-zhidao mei-ge xuesheng shi-bu-shi mai-le shenme?
shei want-know every-Cl student be-not-be buy-PERF what
‘Lit. Who wonders whether every student bought what?’

==> "additional Wh-effects”
===> English: overt XP movement for the embedded Wh

for the embedded Wh in Korean: Agree (maybe, feature movement)

for the embedded Wh in Japanese: Agree (maybe, feature movement)

for the embedded Wh in Chinese: overt XP movement [because of the absence
of the Q-marker in Chinese, overt XP movement is required; However, because of
the absence of the Wh-feature, the tail but not the head of the Wh-chain is
overtly realized.
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L2 Processing of Filled-Gap
Effects in English: An ERP study

Introduction

ERP (event-related potential) is used to observe the brain
waves of the L2 processing in real time.

Present study is going to illuminate the individual differences
in real-time processing mechanisms that are recruited by
Korean learners of English in dependency processing, using
event-related potentials paradigm.

Previous studies: ERPs

Covey et al.’s (2017) results

Subject filled gap
= N400 in Wh-extraction
= Parser makes predictions prior to the gap
= Higher Stroop scores lead to the higher ability to predict gaps

Object filled gap
= Non-islands: N400 in Wh-extraction
= Higher Stroop scores lead to the higher ability to predict gaps

Gap site
= P600 effects in both island and non-island conditions
= Parser was able to process dependency
= Stroop scores were connected to the P600 effect in non-island conditions only
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Introduction

With the start of the experimental tools to test linguistic
phenomena, many researches on L1 speakers in filler-gap
dependency are actively conducted so far.

However, in terms of the relationship between working
memory and L2’s electophysiological processing, studies
concerning Korean learners of English are somehow
insufficient.

Previous studies: Behavioral

Johnson et al.’s (2016) results

= Both L1 and L2 speakers posit gaps in its proper position,
but not in the case of the island conditions.

= No relation between working memory and filled-gap
effects in islands

= Significant relationships between working memory and the
wh-dependency processing

Research questions

Q1

Whether Korean leamers of English show filled-gap effects in
grammatically licensed potential gap positions during the processing of wh-
dependency.

Q2

Whether Korean learners of English do not show filled-gap effects within
grammatically unlicensed positions, during the processing of wh-
dependency.

Q3

Whether there is a relationship between working memory and filled-gap
dependency resolution in case of L2 speakers (Korean learners of English)
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Experiment: material design

Based on Johnson et al.’s (2016) research,

Non-island, No extraction
(@) My father asked if the teacher had found Mary beside his friend at the

graduation.

Non-island, Wh-extraction

(b) My father asked who the teacher had found Mary beside at the
graduation.

Island, No extraction

(¢©) My father asked if the teacher that had found Mary at the graduation had
invited his friend to the weekend party.

Island, Wh-extraction

(d) My father asked who the teacher that had found Mary at the graduation had
invited to the weekend party.

Experiment: procedures

Phrase -by-Phrase
= RSVP (rapid serial visual presentation) format

Participants pressed one of the two buttons (“Yes” or “No”) on
a response box to decide whether the sentence presented on the
screen makes sense.

Experiment: ERP recordings analysis

ERP recordings

= Electroencephalograms (EEGs) were recorded from 30 Ag/AgCl
clectrodes, mounted in an electrode cap (Neuroscan Quikcap, USA)

Data analysis
= 6 Regions of Interest (ROIs) in the ANOVAs
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Experiment:

Participants: 15 Korean learners of English,
= Comparison between TOEIC (mean: 903, SD:59 )
= English Placement test scores (mean: 75%, SD: 12)

Materials: 120 sentences in 4 conditions (2x2)

Island ‘Wh- Extraction

Number of Sentences

Experiment: procedures

‘Working Memory Task
= Number stroop task
= Counting span task
= Reading span task

Offline Test
= English placement test (Oxford)
= Judgment test

Results: offline task

00 Wit

Offline Judgment Task

SWH i

SWH

A significant effect of Island: F(1,14)=5.89, p<0.05
A significant effect of WH: F(1,14)=8.88, p<0.01
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Result

Stroop effect: neutral vs. interference
F(1,14)=9.05, p<0.01

: working memory task

Counting span effect: control vs. recall
no effect

Reading span vs. Counting span:
t effect: F(1,14)=5.72, p<0.05
No correlation

A signif
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Results: ERP

Condition  Subject filled gap
Subject

Non-island
X

Island

Object filled Gap

Verb

N400

P600

Object
X

N400




Syntactic Adaptation during L2 Comprehension

Hgot, Mo|T, Hael

(E2i%tam)

Many researchers have extensively investigated how people resolve syntactically
ambiguous sentences (Pickering & van Gompel, 2006). To figure out the nature of syntactic
processing or parsing, it is necessary to grasp when various sources of information are
activated to decide the structure of the syntactically ambiguous sentences. One of the
methods to examine syntactic processing is a structural priming paradigm. Structural priming
refers to speakers’ tendency to repeat the same structural pattern as one that was previously
experienced (Bock, 1986). The previous studies on structural priming have revealed that L1
speakers present an ability to use the abstract syntactic representations in memory. However,
some structures (e.g., English reduced relative clauses) lead to priming effects only when the
prime and target share the same verb (Tooley, Traxler, & Swaab, 2009). This result is
consistent with Chinese L2 learners’ comprehension. Wei et al. (2017) conducted the
structural priming for Chinese L2 learners with the experimental materials modified from
Tooley et al. (2009). Chinese L2 learners only showed robust priming effects when prime and
target involve the same verb.

Our current study examined this issue in terms of syntactic adaptation. We investigated the
manner in which the human language comprehension system, particularly L2 learners’
comprehension system, adapts to shifts in probability distributions over syntactic structures,
given experimentally controlled experience with those structures. We used 20 sets of the
experimental materials selected from Tooley et al. (2009) in two conditions
(repeated/synonymous verbs and easy/difficult verbs based on the vocabulary for Korean L2
speakers). In addition, to examine vocabulary affects how Korean L2 leaners of English
process, we classified levels of difficulty based on the English textbooks, which the L2
learners use at school. The experiment was conducted online using the internet-based
paradigm (IBEX, Drummond, 2014) in a self-paced reading task including comprehension
check-up questions. The preliminary data showed no significant difference between the
repeated verb and synonymous verb conditions in structural priming. However, marginal
effects of trials were found, indicating that participants adapted to the presented syntactic
representations. This tendency can be discussed in terms of L2 learners’ syntactic adaptation
and learning: given exposure to new evidence about probability distributions over syntactic
structures in English, L2 learners are able to update their beliefs about these probability
distributions, reflected in reading times.
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On Grammaticalization of Prepositions in English:
A Comparative and Typological Review

Seongha Rhee (Hankuk University of Foreign Studies)

All languages are thought to have grammatical devices to encode the relationship
among nominal constituents in a sentence, be they structural (such as word order)
or morphological (such as inflection) or lexical (such as adpositions).
Grammaticalization theory has attracted the attention of researchers across
languages who investigate the diachronic paths of grammatical forms and their
synchronic effects. In addition to research on individual grammatical forms, recent
contributions from cognitive linguistics, language typology, corpus linguistics,
discourse analysis, and related fields helped to better understand how linguistic
forms arise, how they interact with other grammatical forms, how they change
through space and time, and how they become fossilized or even lost eventually.

This workshop explores the synchronic manifestations and diachronic emergence
of prepositions in English. Development of grammatical forms in English has been
discussed from early grammaticalization studies, as shown in the literature that
contributed to introducing this new panchronic approach (Lehmann 1995[1982],
Heine et al. 1991, Hopper and Traugott 2003[1993], among others). In addition to
edited volumes on English grammaticalization (Rissanen et al. 1997, Fischer et al.
2000, Lindquist & Mair 2004, Lenker & Meurman-Solin 2007, among others), a
number of grammaticalization research studies in English has addressed
grammaticalization of prepositions, e.g., Chung 2003, Hoffmann 2005, Baik 2005,
Rhee 2006, Ahn 2007, Eom 2007, Yae 2008, Yi 2009, Lee 2010, Ahn 2015, Kim 2017,

inter alia.

With the aim of deepening our understanding of the emergence of grammatical
forms in English, this workshop intends to bring together scholars working in the
grammaticalization approach to present their research on grammaticalization of

prepositions in English.

Sunhee Yae discusses the grammaticalization of topic markers in English. Topic
markers have an essential function of establishing a discourse subject between
interlocutors. English, however, for its being a subject-oriented language, is largely
regarded as a language in which topic markers are not, or very weakly,
grammaticalized. This presentation will thus focus on the topic markers to shed a

new light in grammaticalization studies.
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Kyou-Dong Ahn discusses disjunctive perspective on grammaticalization of English
complex prepositions. Grammaticalization of complex prepositions involves diverse
mechanisms and thus their analysis may involve diverse perspectives. The author
assumes the disjunctive perspective on the grammaticalization of complex

prepositions for a coherent account of grammaticalization.

Junghye Baik discusses the emergence of the motivative prepositions in English
focusing on the complex prepositions in need of and by virtue of. Since motivative
markers signal causal relationship, which is conceptually primitive, they are
prominent in adpositional functions across language. This presentation traces the
historical trajectories of these two motivative prepositions and shows their
synchronic functions.

Eunmi Kim discusses the emergence of the paradigm of cause markers from
prepositions. Causality, a conceptually prominent notion, is encoded by various
forms in English. The author examines cause-encoding prepositions from a
panchronic perspective and show how they are grounded in their schematic
meanings and semantic networks, and how diverse mechanisms come into play in

the development.

Hyunsook Lee discusses the grammaticalization of the English preposition
regarding. English has a number of verb-derived prepositions through gerundival
constructions. The preposition regarding is among such cases that originated from
a gerundival verb constructions. The author presents an elegant analysis as to
how syntactic and semantic changes pushed the form from a verb to a
preposition.
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Prepositional Topic Markers in English: Cases on
'As'-prefixed forms

Sunhee Yae
(Chung-Ang University)

ogoje] MxAfo] Tfst @i 1Eoh WS TAS wolgrHSchwenter & Traugott,
1995; Rhee, 2002a & 2002b; Hoffmann, 2005, Brems & Hoffmann, 2017). XAl &
olA Yeh} SAEolq FHE £QY f sl ZAEA] i APE o] Hol K1Y
=91, 3 A7 oe ofele) <@ 13} o] chepsiet.

category preposition
1 primary preposition on
secondary preposition about

with reference to, in relation to, in respect of, in
3 | complex preposition (PNP) | regard to, with regard to, in respect of, with

respect to, in terms of

L, ) o as for, as to, as concerning, as concerns, as
4 as prefixed preposition )
regards, as relates, as respects, as touching,

. . regarding, concerning, respecting, relating to,
5 | verb-derived preposition )
touching(old use)

6 etc. re, anent
<® 1: Prepositional Topic Markers in English>

& =wolMdE < oM 4¥9] aset A Q= FA|®A|O as for, as fo, as
concerning, as concerns, as regards, as relates, as respects, as touchings ThFo]&
o}
OEDo]| wr2W, ags to?t as forolA] ase= ‘as far as'9} ‘so far as’e] oloj= A X|Ab to
9t for7t AAlst= W8S $Hds &£t OEDO| W2W, as concerning, as concerns, as
regards, as relates, as respects, as touching?t 7L as®t A7} Agst HEfoA ase=
‘as far as it concerns’ & ‘in the degree, manner, or case in which it concerns’
o] ojujo]r}.

OEDO]| W2W, as to= 1375{0] #3002 2Z% 1 as fors= 14490 A gog 25
=}, OEDO| @2, as touching 13760 X302 F3 &1 as concerning 15354
o Aoz w5dt A 3T FAE UEUE= -s7t &  as concerns, as
regards, as relates, as respectss= 17501 o]go]] & st= 7oz Holtt OEDSF &,
SA golnu| Al HC 9 ARCHERS BAIH goliu A9l BNCE i of FejSo] £
SHL AfebAl e AlZ|S wlasfEch E31 of AMASE S5 o]5o| layers oWA A=
PEeb dAojyAel 9ol ol AR SASS Holbxl BAICL oxgos,
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as-prefixed forms®] Zato] tigh 5715 et HtHEo2 W2t
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The Emergence of the Motivative Prepositions in
English: With Reference to in need of and by virtue of

Baik Junghye
(Sahmyook University)

Crosslinguistically, adpositions (i.e. prepositions or postpositions), as grammatical
markers, do have both semantic complexity and diverse functional characteristics
depending on their sentential contexts (Heine et al. 1991, O'Dowd 1998, Tyler &
Evans 2003). English, for instance, might be a prominent language among many
others, in which a diverse group of words are interpreted with different meanings
and classified in several syntactic categories. In English, there are a large number
of prepositions which function as grammatical case markers with various semantic
specifications. Among a large variety of members in the prepositional category,
complex prepositions whose meanings still bear the lexical meanings deserve
special attention because they are semi-grammatical items being on the borderland
of grammatical boundaries. With this in mind, the this paper aims to explore the
development of English complex prepositions in need of and by virtue of from a
grammaticalization perspective. In need of and by virtue of as 3-word complex
prepositions are considered the impressive particles of grammaticalization in many
aspects as they exhibit typical properties of grammaticalization processes. Both in
need of derived from a concept of an imperative call or demand for a person or
thing (taken from the Oxford English Dictionary Online 2017, henceforth OED) and
by virtue of from a concept of a moral quality regarded, especially in religious
contexts, as good or desirable in a person (OED 2017) encode motivative semantic
relationship making reference to such relationship as cause-reason. Due to the
characteristics of morphosyntactic and semantic properties, these items are treated
as complex/secondary prepositions (Rhee 2016[1998]), and therefore, certain issues
related to morphosyntactic derivation, intra-categorial status, and the level of
grammaticality in the course of grammatical continuum are included in the
discussion. The evolution of particular meanings also deserve our immediate
concern, since semantic changes reveal cognitive forces that drive language users
in dynamic interaction of discourse. In a final discussion, the semantic and
functional distributions of the prepositions are illustrated based on the corpus
data.
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On the Emergence of the Paradigm of Cause Markers from Prepositions

Eunmi Kim
(Hankuk University of Foreign Studies)

There are many prepositions which mark cause in English. Apart from causal complex
prepositions such as because of, by reason of and owing to, many primary prepositions (i.e.,
by, at, with, about, for and of) are used to encode cause. Osmond (1997: 112) argues that
eight prepositions, namely, by, with, at, about, of, to, for, and over, are used in constructions
of X is adj./past participle Y. This study, however, investigates only four primary
prepositions, limiting the scope of research to by, at, with and about, which are frequently
used to encode cause.

(1) a. I was angered by George’s behavior.
b. I was disappointed with the quality of your essay.
c. I was shocked at his appearance.
d. Are you pleased about your job?
e. I am envious of George’s ability to make money.
f. I am grateful 7o him.
g. He was sorry for the mess.
h. We were upset over his death.
(Osmond 1997: 131-132)

In Example (1), the following nominal indicates an emotion trigger with a causal force. It
provokes the experiencers’ emotions which are expressed by emotive adjectives. The
prepositions describe causality which links two events (i.e. operation of an emotion trigger
and experiencing of emotions) as a causal relationship (Dirven (1995: 96) states that “a cause
emerges as a consequence of perspectivization, 1.e., two events are seen to be linked together
in a cause-result relationship™).

The objective of this paper is three-fold: to trace the emergence of cause from primary
prepositions, by, at, with and about, to examine mechanisms and grammaticalization
principles operated in the grammaticalization process of prepositions; and to account for
common and unidirectional semantic changes of cause-encoding prepositions with respect to
context-induced reinterpretation (CIR), metonymic-metaphorical models and subjectification.

Grammaticalization theory provides a framework for the analysis of diachronic changes in
cause-encoding prepositions from their source meanings to PDE. In the emergence of
causality from prepositions, numerous phenomena are observed. Semantic changes of
prepositions are shown to be motivated by the two axes of the semantic mechanisms of
metaphor and metonymy. The functions of prepositions that encode causality expand via
context-induced reinterpretation and the metonymic-metaphorical models of Heine et al.
(1991).
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In Section 2, this study provides a brief overview of the diachronic development of cause-
encoding prepositions. This section traces the semantic extension and grammaticalization of
cause-encoding prepositions with reference to conceptual networks and schematic meanings;
Section 3 discusses significant issues and implications of grammaticalization of cause-
encoding prepositions. This section asserts that semantic changes of cause-encoding
prepositions fall within the scope of grammaticalization, more precisely, intracategorial
grammaticalization. This claim is made based on the fluidity of the intracategorial status in
the grammaticality continuum of prepositions (see Meillet 1912, Hopper and Traugott
2003[1993], and Rhee 2002, 2009, 2011). In this section, the grammaticalization of cause-
encoding prepositions is discussed with respect to metaphor and metonymy by providing
explanations for such grammaticalization that is grounded in context-induced reinterpretation,
metonymic-metaphorical models (Heine et al, 1991) and subjectification; Section 4
summarizes and outlines the semantic changes of cause-encoding prepositions from source
meanings to primary senses in Present-Day English (PDE) with relevance to the prototype
extension model of Givon (1989); Finally, Section 5 presents the conclusion of this paper.
This section summarizes the investigation and highlights the main findings of this study.

The grammaticalization of cause-encoding prepositions exhibits a gradual development. A
new paradigm (or new functional category or domain) emerges in the gradual
grammaticalization processes of prepositions. The major driving forces of the
grammaticalization processes of cause-encoding prepositions are context-induced
reinterpretation (Heine et al. 1991). This suggests that the development shows a gradual
conceptual transfer grounded in conversational inferences.
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On the Grammaticalization of Regarding

Hyun Sook Lee
(Jangan University)

1. Introduction
In English, there are many prepositions to indicate the subject that is being talked
or written about. Among others, we would like to study regarding as below.

1) Call me if you have any problems regarding your work.

The purpose of the study is to describe diachronic change of regarding in the
meaning and syntax. Synchronically its frequency of regarding will also be
identified.

2. Grammaticalization of Regard
2) Besinesse, of high nature, with your Lordship,..and which reguards you much.
(1605 B. Jonson Sejanus v. i. 302)
3) The servant was called, and examined regarding the import of the answer he
had brought from Madam la Comtesse.
(1779 J. Moore View Society & Manners France 1. xiii. 97)

Regard, as a verb meaning “to concern, have relation or respect to” whose usage
is now rare except in use of as regards, was recorded in 1605 in OED. The first
use of regarding as a preposition was attested in 1779.

2.1 Analogy

Analogy means "the attraction of extant forms to already existing construction”
(Hopper and Traugott 2003[1993]: 64). It operates along paradigmatic organization.
In the formation of the concessives in a participial form, it is considered that
Latin and French had generally played a decisive role (cf. Fischer 1992, Rissanen
1999).

3) congernjng: the first attestation as a preposition in 1525
ANALOGY

regarding: the first attestation as a preposition in 1779.

According to Fischer (1992: 364), it occurred a few times in OE but became more
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common towards the end of the ME period, partly also under the influence of
French.
2.2 Decategorialization

The syntactic change from a verb to preposition is an example of
decategorialization. Regarding as a preposition is no longer related to the subject
of the matrix clause.

3. Frequency of Regarding
4) Frequency of regarding by section

SECTION (CLICK FOR SUB-SECTIONS;
ot ALLS(ECHDNS e ) FREQ SIZE(M) | PERMIL |CLICK FOR CONTEXT (SEE ALL)

SPOKEN 1,485 109.4 1358 |

FICTION 206 104.9 2.64 | HEE

MAGAZINE 2,091 110.1 18.99 |

NEWSPAPER 3,622 106.0 3419 |

ACADEMIC 15.836 103.4 153.12 | |
1990-1904 3,802 104.0 37.42 |

1995-1999 4,120 103.4 30.53 | I

2000-2004 4,610 102.9 44728 | I——

2005-2000 4,961 102.0 4262 | I

20102015 6,358 121.6 5230 | ——

TOTAL 23,941 SEE ALL TOKENS

5) Frequency of concerning by section

SECTION (CLICK FOR SUB-SECTIONS;
=t ALLS(EU‘ONS - d FREQ | SIZE(M) | PERMIL |CLICK FOR CONTEXT (SEEALL)

SPOKEN 1,014 109.4 9.27 |

FICTION 854 104.9 8.14 | N

MAGAZINE 1,238 1101 11.24 |

NEWSPAPER 1318 106.0 1244 | I

ACADEMIC 7.981 103.4 7717 | I ——
1990-1994 3136 104.0 3015 | I

1995-1999 2,826 103.4 2732 | I

2000-2004 2372 102.9 2304 |

2005-2009 2,047 102.0 2006 |

2010-2015 2,024 121.6 16.65 | N

TOTAL 12,405 SEE ALL TOKENS

6) Frequency of about by section

SECTION (CLICK FOR SUB-SECTIONS;

= ALLS(ECHDNS G ) FREQ SIZE(M) | PERMIL | CLICK FOR CONTEXT (SEE ALL)

SPOKEN 413,009 109.4 3,776.33 | I —
EICTION 218,055 104.9 2,07g.62 | I
MAGAZINE 198,083 1104 1,798.85

NEWSPAPER 199,514 106.0 1,882.85

ACADEMIC 143,688 102.4 1,280.24 | I

1990-1994 213,258 104.0 2,050.57

1995-1999 227,052 103.4 219486 | IEEE—
2000-2004 221,205 102.9 214226 | IEEEE——
2005-2009 227,333 102.0 2,227.86

2010-2015 283,591 121.6 2,332.76

TOTAL 1,172,439 SEE ALL TOKENS

With the help of frequencies, it is confirmed that regarding is specialized in
academic field, compared to about, mostly used in spoken section. Also, with the

—_
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time spanning from 1990 to 2015, regarding is getting employed more, while
concerning is getting decreased.
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